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INTRODUCTION  

 

Global Local looks to explore and question the idea that outward mobility is only accessible to a 
minority of young people from privileged backgrounds. As a result, we have developed this eBook to 
challenge these ideas and inspire schools to promote and encourage mobility amongst all young 
people. This is achieved by outlining the current state of mobility opportunities for a diverse range of 
young people across project partner countries through national policy and strategy, as well as 
highlighting a variety of case studies that offer or support the access to mobility options targeted at 
often overlooked groups. This eBook can inspire teachers and school governance to support, offer 
and implement mobility options to young people, helping them to increase their confidence in 
moving location for learning and work.  

When we refer to mobility, we don’t just mean moving to another country for learning and work, we 
also mean moving nationally – to another region or another city - which can often be just as 
daunting for young people who have not left their local area. 

Global Local also aims to facilitate the transition from school to the world of work and empower 
young people to make informed choices about learning and work mobility while also gaining 
valuable employability skills and vital social skills, as well as developing independence. Studies have 
demonstrated that young people leaving school without qualifications have poor prospects on the 
labour market, therefore reducing the number of school leavers without qualifications is a major 
factor in securing skilled workers throughout Europe, and stands for another aim of this project. 

This eBook includes examples of good practices that Global Local project partners have gathered 
from their countries: United Kingdom, France, Spain, Bulgaria, Romania, plus additional examples 
from three non-partnership countries: Czech Republic, Germany and Ireland – in order to have a 
widespread overview of practices that promote student mobility across Europe. Most of these 
practices can be easily transferred, some of them being produced as outcomes as Erasmus projects 
and usually do not require additional funds. Some examples can be replicated as well, and this is the 
case of national initiatives such as the ones from Spain or France or the UK, but may require extra 
funding from charities, NGOs or national governments.  

 

 

 

 

 

 

 



3 
This project is funded with the support of the Erasmus+ Programme of the European Union. 
This publication reflects the views only of the author, and the commission cannot be held 
responsible for any use which may be made of the information contained therein. Erasmus+ 
/Grant Agreement 2019-1-UK01-KA201-061960 

Part 1: Summary of research into mobility initiatives 
 

This project aims to be inclusive and to increase awareness on numerous mobility opportunities to 
all young people, but especially to those that need it most and we have found  that they are 
precisely the ones that  are unaware of these opportunities or face different barriers in accessing 
mobility.  These impediments can be: social, financial, language barriers, the fear of unknown 
cultures and places or missing family and friends.  As a result of the research, we have seen that the 
young people missing out most on mobility options belong to disadvantaged groups such as: those 
living in poorer areas/ countries, minorities and those of migrant background, young people with 
disabilities.  On the other hand, we have also learnt that there are numerous mobility opportunities 
for studies and work available to these disadvantaged young people and with the help of teachers, 
career advisors, youth welfare offices, local and national authorities, we aim to promote these 
options and help young people access them. While there is a major focus on international mobility, 
that is usually the most daunting type of mobility for students as it means they have to be a long way 
from home, therefore separated from their family and friends for a longer period of time and it may 
require more funds, it is clear that there are not enough national mobility initiatives and Global local 
aims to address this issue. 

An overview on student mobility 

In the United Kingdom, the Government supports outward mobility through its student finance 
offer. A student may, for example, be eligible for maintenance loan and or tuition fee loan support if 
studying abroad, provided that they are attending a university abroad for at least half of each 
academic term. Students undertaking a work placement abroad may also be eligible for support. 
Many higher education providers also offer opportunities for student mobility through bilateral 
exchange programmes, which they run with partner institutions worldwide.  

In addition, The UK Government also supported outward student mobility through the Erasmus+ fee 
waiver, under which students leaving the UK to study abroad under the Erasmus+ (or a similar) 
programme were not charged fees by the welcoming institution. However, the UK left the EU on 
31 January 2020 and has withdrawn from the Erasmus scheme, while the UK Government has 
committed £100 million pounds to the Turing scheme, a study and work abroad programme set to 
replace its participation in Erasmus+ beginning September 2021. The new scheme will also target 
students from disadvantaged backgrounds and areas which did not previously have many students 
benefiting from Erasmus+, making life-changing opportunities accessible to everyone across the 
country.  

In Spain, The educational system is very committed to the European and international dimension of 
education. The Ministry of Education and Vocational Training (MEFP), in collaboration with the 
Ministry of Foreign Affairs, European Union and Cooperation and the Cervantes Institute, provide 
students with the opportunity to study, work and/or teach abroad, in addition to European Union 
mobility programmes, such as Erasmus+ or Erasmus Mundus. Spain currently participates in the 
following bilateral agreements to promote students’ mobility:  
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•  Fulbright scholarships with the USA for Master and PhD students. 
• Conversation assistants’scholarships for higher education students  
• MAEC-AECID grants for art, education, science and culture 

In addition, the Youth Programme is designed to promote the social and labour market integration 
of young Spanish people (under 35 years of age )resident abroad . 

France has also been an enabler of student mobility for a long time, being identified in 2019 as the 
leading country of origin of students on mobility in Europe. The two main factors to mobility access 
in France are the educational pathway and the social environment. Even though there is willingness 
from the authorities to develop mobility programmes for pupils, schools, VET organisations and 
higher education, mobility is still not equally accessible to all young people within the country.   

Meanwhile in Romania, international mobility programmes are focused on Higher Education and 
Vocational Education and Training.  University, secondary upper education and post-secondary 
education students are offered the possibility to travel for studies or traineeships and cultural 
exchanges in all EU member states through programmes such as: 

• Erasmus+  
• EEA Grants: travel for studies 
• Partnerships with host countries or direct youth applications  

Also in Bulgaria, youth mobility is becoming increasingly widespread. More and more schools, 
universities and non-government organisations are becoming aware of the benefits of this activity 
and are developing creative projects that promote and realise youth mobility. 

Main policy provisions 

In the UK, policies on student mobility focus on inward mobility as International students from 
outside the European Union (EU) constitute 14% of Higher Education students in the UK (HESA 
2017). The UK is the second largest destination country for international students (UNESCO 2017), 
hosting 310,575 non-EU students in 2014/2015 (HESA 2017). 

At present, the United Kingdom has no set legislation or policy rather a strategy that has been 
developed by Universities UK International who represent all UK higher education institutions 
internationally, and is charged with initiating and delivering activities to support and develop the 
breadth and depth of the UK HE sector's international activities. 

On a school and further education level the Department for Education (DfE) provides funding for 
secondary schools and further education (FE) colleges in England to participate in international 
school exchanges, focusing on participation of disadvantaged children, through a programme 
delivered by the British Council. 

Spain is looking to increase both national and international mobility and exchanges in while aiming 
to open the Spanish education system to the outside world. The students’ right to national and 
international mobility, as well as the students’ right to have their acquired knowledge and skills 



5 
This project is funded with the support of the Erasmus+ Programme of the European Union. 
This publication reflects the views only of the author, and the commission cannot be held 
responsible for any use which may be made of the information contained therein. Erasmus+ 
/Grant Agreement 2019-1-UK01-KA201-061960 

recognised, are established as a principle of university policy through the2007 Organic Law 
amending the LOU (LOMLOU). 

The French government is also aiming to make national and international mobility accessible to a 
large number of students by promoting mobility schemes and encouraging the development of 
actions by local authorities. For French students, it is becoming increasingly easy to study abroad as 
international mobility programmes in France are among the most diverse at the European level. 
Mobility for educational, professional, linguistic or cultural purposes is facilitated through various 
programmes and partnerships in France, while most mobility projects are developed in the 
framework of school partnerships. 

In Romania, the Law no. 258/2007 on the practice of pupils and students, offers young people the 
possibility to gain professional experience before graduation, and enables them to choose the 
specialization. One of the ways in which young people can benefit from these provisions is the 
incentive for mobility offered under the Youth Guarantee Scheme, an initiative supported by EU 
funds. Moreover, the Order of the Minister of National Education no. 5140/2019, provides the 
recognition of transferable study credits and the conditions for temporary and permanent academic 
mobility. 

Although there are no legal acts in Bulgaria that are solely focused on student mobility, this area is 
running as a horizontal theme across different legislation documents. Some of the important acts of 
legislation for supporting student mobility are: the Youth Act; the National Plan for Implementation 
of the European Youth Guarantee 2014 – 2020; the National Youth Strategy (2010-2020); the Plan 
for implementation of the National Youth Strategy (2010-2020; the National Youth Program (2016- 
2020). There are also additional important legal acts related to the mobility of students, such as: the 
Law on Preschool and School Education, the Vocational Education and Training Act, the Employment 
Promotion Act, the National Strategy for Lifelong Learning 2014-2020, etc. 

Current reforms related to mobility 

The UK government has committed £100 million pounds to the Turing scheme, a study and work 
abroad programme set to replace its participation in Erasmus+ beginning September 2021. 
According to the official release, it aims to fund 35,000 students in universities, colleges, and schools 
abroad and institutions are welcome to start applying to participate in 2021.  

The new scheme will also target students from disadvantaged backgrounds and areas which did not 
previously have many students benefiting from Erasmus+, making life-changing opportunities 
accessible to everyone across the country. The programme will provide similar opportunities for 
students to study and work abroad as the Erasmus+ programme but it will include countries across 
the world and aims to deliver greater value for money to taxpayers. 

Starting with 2017 when the actual government was formed in France, every school has been 
engaged in at least a school partnership, with half of the primary schools participating in a European 
or international project at present. These partnerships based on interculturality promote openness 
to new cultures while emphasizing the importance of mobility. A series of tools such as stricter 
supervision during student trips and stays, support for parents, promotion of mobility, etc. has been 
introduced to support the trend towards greater mobility. 
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According to the Tertiary Education Strategy 2015-2020, in Romania “international mobility and 
exchanges of experience for students and teachers are well below the EU average”, thus increasing 
the total number of students involved in international mobility programs is desirable. As a result, the 
National Agency managing the Erasmus + program (ANPCDEFP), launched in 2020 the call for 
Accreditation (at national and European level) of institutions / organizations to access funding under 
the Erasmus + program (2021-2027). 

Connections with European policy 
 
As members of the European Union, Spain, France, Romania and Bulgaria all implement mobility 
programmes in accordance to EU mobility legislation and policy. The Erasmus+ programme is the 
most popular mobility enabler in all states, providing direct support to people wishing to study or 
train abroad and to projects fostering cross-border cooperation between higher education 
institutions.  The French state is very involved in European policies, particularly youth policies and 
has supported the extension of the programme to students from modest families, young people in 
training in technological, vocational and apprenticeship fields. However, more work needs to be 
done to ensure learning mobility opportunities for all students throughout Europe. 

As the United Kingdom will has ceased to be a member of the European Union as of January 2021, 
the connection to European policy will no longer be guaranteed. 
 
 

Commonalities, differences, needs and areas of innovation 

While all partner countries are enablers of mobility programmes, the UK, France and Spain offer the 
most diverse options for studies and work mobility. With the Erasmus+ programme as the main 
enabler for mobility throughout Europe, these three countries are already mobility champions, 
providing additional bilateral agreements, scholarships and grants to support mobility in Europe and 
beyond. As Romania and Bulgaria currently lag behind as mobility providers, they are developing 
new innovative approaches to promote mobility. Romanian and Bulgarian mobility is also based on 
outward mobility, the two countries being predominantly the country of origin and not that of 
mobility destination, in comparison to their more experienced counterparts which also have a large 
inbound mobility.  

In addition, while most countries focus on international mobility, the UK and Bulgaria offer examples 
of national mobility initiatives as well.  We believe this should be looked into by other European 
states as national mobility can be less daunting for some young people. There is also a further need 
to find ways to involve young people with disabilities in mobility also and the UK offers a best 
practice example that can be implemented with help from charities, NGOs and with the support of 
local authorities and national governments. 

Furthermore, Vocational Education and Training is a field that implies transferable training and work 
skills anywhere on the European labour market (acknowledged through the ECVET accreditation 
system), and mobility options should be explored more in this field throughout the EU. In order to 
address this need, Global Local presents a few examples of mobility in VET.  
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SWOT analysis of the project 
 
Strengths: 

• European populations are increasingly aware of the importance of mobility for studies and 
work 

• Global local targets disadvantaged  students, emphasizing mobility opportunities for all 
young people,  regardless of their background,  social or financial status or disability 

• The project also identifies benefits of mobility in terms of self-confidence and personal 
development 

• By developing an educational game, Global local will allow young people to immerse 
themselves in mobility in the safety of the school environment  through game-based 
learning 

• The Global local eBook contains numerous examples of mobility practices that can be 
implemented throughout Europe 

Weaknesses: 

• Limited awareness regarding the opportunities and benefits of student mobility (students, 
parents, teachers) 

• Little provision for supporting people to have the confidence to seek mobility opportunities 
• Poor language skills (students) and difficulties to adapt to cultural and social differences due 

to inexperience 
• Limited teachers competencies to work with disadvantaged students and to identify and 

address the real needs of the students at risk of early school leaving 

Opportunities: 

• The project fills the gap of supporting young people to access mobility, focussing on national 
mobility as well as international 

• Improvement of students’ educational , social, cultural and employability skills through 
participation in mobility 

• Reducing the numbers of school leavers without qualifications, which could be a major 
factor in securing skilled workers 

• Increasing the job prospect  for young people taking an internship or apprenticeship 
• The resources produced through Global local can be useful tools for teachers in the 

promotion of student mobility 

Threats: 

• Many European countries  are still facing high levels of poverty and unemployment, lack of 
investment, migration in some areas and communities; these are all barriers for mobility 

• Negative attitudes of students and parents towards the school 
• Low level of education within families, which hinder the education of their children 
• Some mobility programmes require additional funding from private organisations or 

national/ regional governments 
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Part 2:  Case studies: 

We have compiled a selection of case studies that promote mobility (both national and 
international) within education, many of which specifically target disadvantaged student groups. 
These case studies come from the project partner countries (United Kingdom, Bulgaria, France, Spain 
and Romania) as well as non-partner countries (Czech Republic, Germany and Ireland). As each of 
these case studies promotes mobility in a different way, we hope that this eBook inspires schools to 
speak about and encourage their students to undertake mobility (both national and international) as 
well as create their own mobility programmes by developing similar initiatives.  

United Kingdom 

The Sutton Trust– national mobility 

Introduction and context:  
 
The UK has one of the poorest rates of social mobility in the developed 
world. This means that people born into low-income families, regardless of 
their talent, or their hard work, do not have the same access to 
opportunities as those born into more privileged circumstances. 
 
This is also reflected in public views with research commissioned by the Social Mobility Commission 
showing that only 31% of people in the north-east of the UK think that there are good opportunities 
for them to make progress compared with 74% of people in the south-east. 44% of people say that 
where you end up in society is largely determined by your background, 77% of people think there is 
a large gap between the social classes in Britain today. 50% of people from middle class backgrounds 
think their background gave them an advantage in their education compared to 22% of people from 
working class backgrounds. 
 
Social mobility is a complex issue and requires a coordinated approach. The Sutton Trust is an 
educational charity in the United Kingdom which aims to improve social mobility and address 
educational disadvantage.The Sutton Trust's programme work is focused on four main areas:  

• Widening access to leading UK and US universities 
• Broadening the pipeline of talent into highly selective careers 
• Support for high achieving students in secondary schools 
• Parental engagement in pre-school and primary school 

 
Brief outline of the activities carried out.  
 
The Sutton Trust support young people from less advantaged backgrounds to access leading 
universities and careers.They run engaging programmes in partnership with universities and 
employers that give students practical advice and leave them feeling inspired and more confident 
about their future. The programmes are completely free to attend and all costs including travel, 

https://www.suttontrust.com/
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accommodation, food, and activities are paid for by the Trust and their partners. 
 
Sutton Scholars 
The Trust's Sutton Scholars programme aims to support highly able low- and middle-income 
students in early secondary school. The programme provides a multi-year course of enrichment 
activities for each student, with content delivered by four Universities: Cambridge, Nottingham, UCL 
and Warwick. The programme aims to foster talent at an early age, increasing the pool of students 
attending the trust's university summer schools. 
 
Open Access 
Open Access is a voluntary scheme proposed by the Trust that would open independent schools to 
students from all backgrounds, with places awarded on merit alone and fees paid on a sliding scale.  
A seven-year pilot at the Belvedere School in Liverpool took place. Under the scheme, the social mix 
of the school became more diverse with 30% of pupils on free places, 40% paying partial fees and 
30% paying full fees. The first cohort achieved the school's best ever exam results - and the best in 
Liverpool - with 99% of students achieving at least five good GCSEs. 
 
UK summer schools 
The Sutton Trust ran its first summer school in 1997 at Oxford University, and they continue to be 
highly popular. It is the largest programme of its kind, with 10,000 applicants for 2,000 places in 
2014. The week-long summer schools are designed to give bright students from non-privileged 
homes an insight into life at a leading university. A report published by the Trust in 2012, showed 
that summer school attendees were more likely to get into a highly competitive university than 
children with similar academic profiles who hadn't attended a summer school.  
 
US programme 
The Sutton Trust US programme was launched in 2012 with the UK/US Fulbright Commission. The 
programme helps low-income students apply to universities and colleges in the US and apply for 
financial aid packages. The programme, which is free for students, includes a week-long trip to an Ivy 
League institution, four residential courses in London, intense mentoring throughout the application 
process, plus payment of examination fees. 
 
Academic apprenticeship 
This project aims to increase the number of offers made to non-privileged students by elite 
universities through an e-mentoring programme. Each student is assigned an e-mentor who assists 
them through a subject specific pathway. 
 
Oxford Pathways 
This programme offers sustained support to students in years 10-13 to help them make strong 
applications to Oxford University. The programme provides information, advice, and guidance to 
academically able students and staff members, in non-selective state schools with little history of 
progression to Oxford. In its first year the programme worked with nearly 3,000 students and 400 
teachers from across the UK. 
 
University access scheme 
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The university access scheme is run by the Kent Academies Network, in partnership with the Sutton 
Trust and Fitzwilliam College, University of Cambridge. Participating schools identify students in Year 
9 based on their academic potential to begin a four-year programme of support. In each of the four 
years of the programme, the group of students spend one week at Easter and one week in the 
summer on a residential course in Kent. 
 
The Sutton Trust also has comprehensive programmes model to enable young people from non-
privileged backgrounds to enter the professions – including Law, Medicine, Banking, Insurance, 
accounting, and consulting. The programme supports pupils from Key Stage 4 through to their 
undergraduate years.  
 
 

What are the main enablers? 
 
Since its founding in 1997, the majority of funding has come from its founder, Sir Peter Lampl. The 
Trust has diversified its income and now secures contributions from a range of major corporate, 
trusts and foundations, university partners, and individual donors, as well as Sir Peter.  
Schools play an integral role in enabling the work of the Trust, as students often rely on their school 
to give them advice on careers and Further Education. The Trust has number of resources for 
teachers to promote the programmes: an email template to tell eligible students about the 
programme, a PowerPoint about the programme as well as posters, leaflets, and postcards.  
Finally, the Trust carefully selects which students engage with their activities. Each student must 
nominate a teacher to verify their application as well as the students background to the best of their 
knowledge. 
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What are the main barriers encountered?  
The main barrier in participation in the programmes is the young people who come from 
disadvantage backgrounds. Students from disadvantaged groups are much more likely to be living at 
home. Those in northern regions of England, especially the North East, are much less likely to be 
mobile compared to those in the south.  In contrast, leaving home and attending a distant university 
is often undertaken by white, middle class, privately educated young people. In addition, many 
universities remain white-dominated spaces, limiting university choices for BAME students who may 
feel more comfortable in a more diverse university. 
 

What are the main achievements? 
  
The Trust has achieved major impact since its inception: 
- 41,000 young people from state schools across the UK have attended a Sutton Trust programme 

since 1997 
- 15,928 young people took part in the three flagship programmes between 2006-2016 
- 5,000 young people from across the UK attend a Sutton Trust programme each year 
- 35,000 people are put of the Sutton Trust alumni community 
- 200 agenda-setting research reports have been published since 1997 
- 92% of Sutton Trust students in the last ten years have entered higher education  
- 62% of Sutton Trust students in the last ten years were accepted into a leading university  
- A 2019 UCAS study found that Sutton Trust students are 4x more likely to receive an offer from a 

top university 
- 93% of Sutton Trust student from the lowest socio-economic groups move to the highest after 

university 
- For every £1 invested in Sutton Trust programmes it brings £14 benefit to Sutton Trust students 

in terms of lifetime earnings. 

 
Sustainability  
 
 

The Trust continues to explore new programme opportunities the expansion of programmes is a 
measured process considering the need of the programme, its fit and feasibility, and the 
collaboration necessary to deliver the work. The Trust maintains an engaged group of individual 
donors who give at varying levels, both to specific areas of the Sutton Trust's programme and 
research work and through unrestricted funding.  
 

Transferring the practice  
 
The Trust’s programmes could be replicated, however it would need substantial investment from the 
private sector either from an individual or corporation in partnership with a leading university. The 
Sutton Trust as well as bring a charity, functions as a think tank so if countries have their own 
versions of think tanks there could be opportunities to diversify services by creating programmes 
that are direct recipients of policy papers.  
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Bradford Disability Sports and Leisure– national mobility 

Introduction and context: 
 
According to the Department for Work and Pensions (2016), there are 
12.9 million disabled people living in the UK.  

• 19% of people live in families where at least one member is 
disabled and live in poverty compared to 15% of families with 
no disabled member.  

• In 2012 46.3% of working age disabled people were in employment compared to 76.4% of 
working age non-disabled people.  

• Disabled people are 3x less likely to hold qualifications then non-disabled people.  
• Disabled people are significantly less likely to take part in cultural, leisure sporting activities 

than non-disabled people. 

Bradford Disability Sport and Leisure (BDSL) is a local charity which aims to provide disabled people 
with high quality sport and physical activity with opportunities to compete on a local, national and 
internationally level. They run various clubs and activities across the district each day for over 400 
disabled people. BDSL was established in November 1986 as the local organisation and charity 
responsible for the delivery of disability sport within the Bradford Metropolitan District.  
 
Brief outline of the activities carried out  
 
The unique ability of sports to transcend linguistic, cultural and social barriers makes it an excellent 
platform for strategies of inclusion and adaptation, as well as the ideal tool for fostering the 
inclusion and well-being of persons with disabilities. 
 
Their services are for anyone with any kind of disability and their aim is to provide high quality sport 
and leisure opportunities for disabled people across the Bradford District; increase participation 
among disabled people taking part in sport, physical activity and active leisure; work with partners to 
continually increase choice for disability sport and leisure within the Bradford District; increase 
access for disabled people to represent their district in local, regional, national and international 
sporting competitions; and support personal development for people with disabilities, volunteers 
and coaches. 
 
BDSL provide an up-to-date Disability Sports Directory for Bradford. The directory documents the 
inclusive sport, leisure and physical activity opportunities. Get Out Get Active (GOGA) is an exciting 
new programme that supports disabled and non-disabled people to enjoy activity together. Funded 
by Spirit of 2012 they are focused on getting some of the UK's least active people moving more 
through fun and inclusive activities. BDSL runs several weekly athletics activities for children and 
young adults at University Academy Keighley and various special educational needs schools. 
 
BDSL also partner with the University of Bradford Students Union on the choices 4 All initiative which 

http://bradforddisabilitysports.co.uk/


13 
This project is funded with the support of the Erasmus+ Programme of the European Union. 
This publication reflects the views only of the author, and the commission cannot be held 
responsible for any use which may be made of the information contained therein. Erasmus+ 
/Grant Agreement 2019-1-UK01-KA201-061960 

focuses on inclusive disability sports and inclusive volunteering opportunities. The Bradford district 
has become a Hub for inclusive sports and disability provision through funding by various public 
funding streams.  

What are the main enablers? 

 
BDSL has been supported by Bradford Metropolitan Council since its inception, receiving various 
funding opportunities allowing them to be one of the main providers for disability services in the 
district. BDSL is part of the Metropolitan council’s local offer which is a service giving children and 
young people with Special Educational Needs and Disabilities (SEND) and their parents or carers 
information about what activities and support is available in Bradford. Through these links, they 
have been able to provide disability sports in various SEND schools and colleges. Good school 
management has been integral to this especially the understanding that provisions in sports and 
leisure provide students opportunities to develop and strengthen their soft skills.  
 
What are the main barriers encountered? 
  
While the introduction of equality legislation and improved access to public spaces mean disabled 
people have greater opportunities, visibility and aspirations than ever before, negative public 
attitudes and awkwardness about disability prevail (Aiden and McCarthy 2014). 
 
The evidence indicates that disabled people are more likely than people who aren't disabled to 
experience the attitudes of others as a major barrier to education, leisure, transport, access to public 
services, social contact and accessibility outside the home (Aiden and McCarthy 2014). The approach 
taken was to have disabled people as well as their carers and family members be part of the 
governance of the organisation thus, they are directly involved in the policy making which filters 
down to the activities provided. Any partnership that BDSL undertake with schools, colleges or 
unions, incorporates the service users in the development of activities. 
 
Throughout our activities we have identified what doesn’t work in terms of disabled young people 
participation. In a school, college and university setting, a significant barrier is having events and 
activities labeled as “disabled” events or for disabled people only. This had the impact of creating 
stigma that deters participation. It became apparent that a mixed ability approach had the biggest 
impact creating supportive groups providing a sense of participation and social cohesion. By offering 
events and activities to the wider public, both disabled and non-disabled young people have access 
to a broader social group and learning about the other activities on offer in the community. 
 
What are the main achievements?  
 
The main impact has been on disabled people in the community and the opportunities that have 
been created. In 2017, 60 athletes and coaches from Bradford, as part of the Yorkshire and 
Humberside Squad, competed in the Special Olympics in Sheffield. The Bradford athletes returned 
with 12 gold, 11 silver and 28 bronze medals from the showcase event at Sheffield United’s Bramhall 
Lane Stadium. Over £25,000 was raised by Bradford Disability Sport and Leisure (BDSL) to send the 
team to the games. Local disabled athlete Ella Curtis and four other athletes were chosen to 
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represent Great Britain from Bradford Disability Sport and Leisure at the Special Olympics. The 
Games, which are for people with disabilities, took place in Abu Dhabi in the United Arab Emirates in 
2019, with more than 7,000 athletes. 
 
In June 2017 two delegations from the University of Bradford Students’ Union and BDSL visited 
Bradford’s twin town of Hamm in Germany. The delegation consisted of seven students from various 
faculties and year groups; the programme saw students from the University deliver co-produced 
volunteering projects with German students from Hochschule Hamm-Lipstadt University and 
refugees living in Hamm.  
 
The second delegation consisted of a disabled and non-disabled student and the local community on 
a disability cycling challenge of 200 miles to Hamm.  Bradford, and specifically the local district of 
Shipley, has been twinned with Hamm in Germany since 1976, and it’s a link that has lasted and 
prospered. The Bradford-based disability cycling hub, collaboration between BDSL, the Bradford 
Youth Service and Choices 4 All at the University Of Bradford Union Of Students, organizes a cycle 
challenge between Bradford and Hamm every two years, The ride is over 450 km and provides a real 
challenge with riders using hand cycles, tricycles, tag-alongs and wheelchair transporter bikes 
 
In addition to the achievements of the above programmes, through sport, those with disabilities 
acquire vital social skills, develop independence, and become empowered to act as agents of 
change.  Sport teaches individuals how to communicate effectively, the significance of teamwork 
and cooperation, and respect for others.  Sport is also well-suited to reducing dependence and 
developing greater independence by helping persons with disabilities to become physically and 
mentally stronger.  These skills can be transferred into other new arenas including employment and 
advocacy work further helping to build self-sufficiency. Examples display that extra-curricular 
activities can provide mobility opportunities for disabled students that are outside the Erasmus+ 
field. 
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Sustainability  

 
BDLS are supported by Bradford Metropolitan council but the sustainability of the organisations 
relies on public funding bodies. They continue to look for additional funding opportunities and 
activities that will strengthen their offer. For example, through Get Out Get Active Bradford 
Programme 2016-2019 BDSL received £300,697 spread over three years to support, encourage and 
provide inactive people with an opportunity to make friends improve health and have fun through 
activity. This was followed by another grant by the National Lottery, the Reaching Communities 
programme which helps those most in need and aims to build stronger communities. The £4 million 
was split between 12 projects with BDSL awarded £151,393 to provide sporting opportunities to 
young disabled people who are leaving school and beginning adulthood. With the COVID-19 
pandemic, activities and programmes have been scaled back to allow the sustainability of the 
organisation.  
 
Transferring the practice 
  
The provisions and services made available by BDSL are transferable practices. Disabled people can 
sometimes be limited in other countries by the provisions available which creates disadvantages in 
society as well as in education, so funding is key to transferring the practice. By focusing on sports, 
leisure, and culture, BDSL has been able to empower persons with disabilities to realise their full 
potential and advocate for changes in society.  
 
Participation by disabled people in development and decision-making is vital – from seeking 
feedback through to full decision-making and leadership (Disability Rights UK 2014). Co-production is 
a way of working with people and communities to achieve better outcomes (Vallely 2018) and is a 
key part of BDSL’s organisations and would be vital in successful transference to different contexts. 
In a report on inclusive user involvement, Beresford (2013) identified two essential issues for 
disabled people to enable co-production, both of which need to be in place. These are: 

● Access: ensuring all disabled people have effective ways into organisations and decision-
making structures 

● Support: for example, building confidence and skills, offering practical help and 
opportunities to get together so disabled people are in a realistic position to get involved 
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Stand Out in a Global Market– international mobility 
Introduction and context:  
 
Stand Out in a Global Market is an annual event in the UK, organised 
by Euroguidance UK, to introduce young people to a variety of 
international mobility opportunities including work, education and 
volunteering. The aim of the event is to showcase the wide variety of 
international opportunities available to everyone, regardless of age 
and economic background, and reinforce the message that international mobility is available for 
everyone, not just university students studying a language. It also promotes the benefits that gaining 
international experience will have on both personal and professional life, helping someone to ‘stand 
out in a global market’ when applying for jobs. This is achieved through a variety of activities 
including talks, workshops and a marketplace. 
 
The event itself has been running each year since 2013 – 2019. It is a day-long event that has taken 
place each year in Leeds, but additional events have also taken place in Birmingham, Hull and 
Llandudno in partnership with Eurodesk UK and Careers Wales to widen participation.  
 
Brief outline of the activities carried out  
 
The Stand Out in a Global Market event has been running annually since 2013. As the aim of the 
event is to introduce young people (16-18) from all backgrounds to the variety of international 
experiences available to them, aside from access to a large room in an accessible area, the main 
resource needed is the attendance of relevant organisations and inspiring speakers.  
 
Each year they ensure that a variety of organisations have been in attendance. One key area that 
anyone can access is volunteering, so each year multiple volunteering organisations have been 
invited to attend and present their volunteering programmes to young people. As well as these 
volunteering programmes being focused on personal development and helping communities, some 
have also included elements of work experience and training which is an added benefit to young 
people in boosting their CV and career. They have also invited educational organisations, both 
representing academic education pathways, such as universities to talk about their exchange 
programmes and the subjects which have international mobility options, as well as vocational 
education and training organisations that focus on international mobility. This ensured that the 
needs and experiences of all young people in attendance are met and reinforces the message that 
international mobility is accessible to anyone, regardless of education pathway. Finally, they have 
also invited organisations that support people with the logistics of working abroad, creating CVs and 
gaining employment in other countries. 
 
In addition to having this variety of organisations in attendance, they ensured that the organisation 
don’t all require young people to have high disposable incomes to access these opportunities. As a 
result the organisations in attendance range from those who require payment, but also those who 
receive grants and financial support so that young people can access these opportunities freely. 
Therefore, discussing the practical elements to access, such a finances, is also a role of the event. 

https://research.theopportunitycentre.com/2019/12/stand-out-in-a-global-market-2019/
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Related to this, inspiring confidence and conquering fears around accessing international 
opportunities is also a topic addressed at the event.  
 
Inspirational and relatable speakers are the second resource needed to carry out the event. Each 
year they make sure that speakers with recent experience of working, studying and volunteering 
abroad can speak to young people about what they learned and why they would recommend 
international mobility options. In order to focus a bit more on working abroad (as that is harder to 
reflect in the organisations in attendance) they invited speakers from international businesses to 
speak about why they look for candidates with international experience when hiring, and the 
benefits that having international experience can bring to the workplace and your career. 
 
What were the main enablers? 
 
The benefit of the Stand Out in a Global Market event is that it is rare for this variety of organisations 
to come together in one place for young people to learn about and to meet a wide range of people 
with experience working, volunteering and studying abroad. Similar events tend to have a specific 
focus – i.e. just university education or just volunteering abroad – whereas Stand Out in a Global 
Market showcases the variety of opportunity available to young people from all backgrounds that 
they may not have thought about before, as well as practical advice on international mobility.  
 
What were the main barriers encountered? 
  
The main obstacle for this event is that it is not organised by a school, so it is reliant on schools 
letting students leave lessons to attend the event, which has sometimes been difficult. 
 
What were the main achievements? 
  
The event has had a very positive impact on the young people in attendance, with feedback being 
overwhelmingly positive, and the same schools returning year after year. Speakers have also praised 
the event for the variety of organisations in attendance and the variety of activities used to inspire 
young people.   
 
Feedback from the 2019 event found that: 

• 94% of young people rated the event at excellent or very good and the other 6% rated it as 
good 

• 90% felt that the event was useful in increasing their confidence in pursuing international 
opportunities and 10% said it was average 

• 100% found that speaking to organisations about their work and their own personal 
experiences abroad was useful 

• 98% found the workshops useful 
• 93% found the studying and working abroad talks useful 
• 94% felt that the event met their expectations with the other 6% stating it was neutral 
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Sustainability 
  
In addition to running the day-long event each year, Euroguidance UK have strived to make the 
information shared at the Stand Out in a Global Market event accessible after the day for people to 
revisit and share at their schools, and for those who could not attend. As a result, multiple forms of 
online content is available from the past few years. 
 
Multiple videos have been uploaded from each years’ event to the aspire-international Youtube 
Channel with videos about the event in general, advice from speakers, recordings of presentations, 
feedback from young people, as well as a series of ‘mythbusters’ to break down misconceptions and 
inspire confidence in young people. 
 
More recently over the past few years a podcastwas introduced which was recorded on the day and 
available for people to listen to at a later date. In 2019 this consisted of a roundtable discussion from 
each organisation in attendance answering questions about different situations, giving advice and 
sharing their own international experiences. In 2018 shorter advice clips are available with individual 
speakers.  
 
Finally, links to the websites of each organisation in attendance is available on the Stand Out in a 
Global Market padlet page (2018 and 2019) so that attendees can revisit and learn more about each 
organisation that they spoke to at the event.  
 
Transferring the practice 
  
Stand Out in a Global Market can inspire similar types of events in different countries as the main 
resource is inviting relevant organisations and cooperating with schools. Therefore, it can be 
transferred to different countries quite easily. 
 
 

 

  

https://www.youtube.com/channel/UC6Yay_A_iWVIGWx_5aERYRg
https://www.youtube.com/channel/UC6Yay_A_iWVIGWx_5aERYRg
https://soundcloud.com/user-376242721
https://en-gb.padlet.com/Euroguidanceuk/g19ibek958mx
https://en-gb.padlet.com/Euroguidanceuk/sogm19
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Bulgaria 

YOUTHub Platform(English version) – national mobility 
Introduction and context:  

The platform “YOUTHub” was created in response to the growing 
need of young people to get involved in educational and training 
programs outside of high-schools and universities that support 
them to grow personally but also help them further develop their soft skills 
necessary for employment. This is particularly relevant as the labour market is asking for unrealistic 
requirements from recent graduates which makes it even more necessary for young people to be 
able to get up-to-date information in order to benefit from all these local, national and international 
training opportunities. 

This practice started with the belief that young people are the future of this planet and as such, 
anything must be done to support their growth and development as capable, realistic and 
responsible citizens of the World. 

Brief outline of the activities carried out.  

The platform was launched on September 1st2016. In order to be launched they first needed to 
register as an NGO, create a Word Press website and learn to manage our time in such a way to 
maintain the content on the website as regularly and adequate as possible. The target group is 16 - 
30 year old young people who live in Bulgaria. The mission of the organisation is to support, offer 
guidance and motivate young people to take responsibility for their own personal and professional 
development and growth. The goal of the platform is to inform the target group of the possibilities 
for personal and professional development on a local, national and international level which 
includes mobility for training. 
Announcements for youth exchanges, internships, scholarships, conferences and seminars and other 
events related to the professional and personal development of interested young people can be 
found on the platform. 

What are the main enablers? 

The main enablers are the team which is small in size (2 people) and comprised of people with  
experience in the NGO and governmental sector with abilities to network and link information about 
different programmes. Also they have a large interest in the learning sector and believe that every 
person has the right to travel, learn and grow.  

The second pillar in the implementation was that they clarified the main goal and how to get there 
early on, which included involving the target group to offer peer support. This happened via a yearly 
internship programme.  

Last but not least, key to successful implementation was organisations. Therefore, an online 
instrument (trello.com) was picked to manage the content shared. This allowed a customised usage 
of the platform so that every team member or intern could easily work with it by simply following 
some basic rules created in advance. The thing that made them successful is that they had structure, 

http://youthub.eu/
http://youthub.bg/english/
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order and followed their vision. 

What are the main barriers encountered?  

The main obstacle is that the content on the platform is promoted via Facebook and its algorithm 
changes constantly so adaptations in the way the platform is promoted are needed based on current 
news.   

As the platform is free to use, they decided to introduce a fee for the private sector which  includes 
them paying for any opportunity they would like to promote themselves on the website. However, 
this was not successful so any website costs have been paid by us, rather than through profit 
generated by the website itself.  

What are the main achievements?  

The main impacts are still been seen, but more people in the private, NGO, educational and 
governmental sector are learning about the platform. As a result the popularity of the platform 
among the private sector and the non-governmental sector has contributed to increased popularity 
to a wide range of young people. In addition, they communicate with the developers directly so they 
are able to share this content and contact the organization if there are any uncertainties or 
questions. 

People and organizations realise that having the platform is a much easier way to stay informed and 
to involve themselves in the community, to travel, to learn and to find like-minded people to share 
ideas and create together. The unexpected result in the beginning was the huge amount of young 
people who wanted to do an internship with the developers without really knowing them as an 
organisation and a team, the amount of time and dedication they put in their work and the 
enthusiasm they share for learning and change in the community. 

Sustainability  

There was no initial funding and there still is none.  In order to keep the platform running the team 
invests small lump sums to keep the website, but other than that there are no finances needed. 
Every team member and intern works whenever and however they feel like as long as they keep up 
the deadlines and the work principles. This is possible due to the fact that time and activities are 
managed in a way that would allow the developers to work elsewhere and to maintain the platform 
as a voluntary work and contribution to the community and society we live in. 

Transferring the practice  

The platform could be multiplied anywhere in the world and could be done from anyone in the 
world with good internet connection. 

The profile of the people who need to be involved:  

• Well aware of the national youth situation - what is the profile of the young person in this 
country, what are their main problems and struggles, what are the solution and who 
provides this solution - NGOs, private sector, educational sector, public and governmental 
bodies 
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• Content management skills 
• Social media knowledge and skills 
• Basic programming skills (in order to create and maintain the platform) 
• Public speaking and networking skills 
• Ability to talk the language of the target group and to consult them on matters of how to use 

the platform, what would best suits them according to their needs and desires, support in 
the application process etc. 
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Career education platform "See the professions"–national mobility 

Introduction and context:  
 
"See the professions" is a platform for the career guidance of 
young people, which aims to provide them with the opportunity 
to meet virtually with representatives of different professions, to 
"have a look at" their workplaces and to get acquainted with the 
characteristics and requirements of their jobs.  

In recent years, career education is developing at a good pace in 
Bulgaria. The number of successful initiatives in this field is growing. But as in other areas, projects 
and specialists are concentrated mainly in the capital and in several large cities of the country, while 
in small towns career-related services are still less known and less possible. "See the professions" 
platform fills some of the needs for career education of young people in all parts of the country and 
reaches even the most remote places. 

Brief outline of the activities carried out.  
 
The platform is brand new, created in early 2020 with the support of the "Choose to help" donation 
campaign. In addition to the development of the idea itself, the launch of the initiative required a 
little financial support for the creation of the website, as well as the enthusiasm of the people 
behind it to find professionals to represent their professions. 

The target group of the initiative are students and young people who are already asking questions 
about their future or those who are looking for specific professions suitable for their career 
development. 

When the young person enters the platform, they fill in the so-called career lexicon, specially 
developed for the site. It serves as a matching tool and "meets" students with those professionals 
who have similar interests and preferences. The career lexicon is also filled in by all professionals 
who present their job in the platform. The lexicon contains a list of job characteristics (dynamics, 
social significance, structure, mobility, independence, etc.), which professionals note whether they 
are valid for their jobs and young people note whether these characteristics are important to them. 
After completing the questionnaire, students are directed to the jobs presentations of those 
professionals who have given similar answers. In this way, young people can explore different career 
paths that would be interesting to them. 

The professionals are people working in different fields. On the website they find guiding questions 
to support them in describing their occupations and/or shooting videos in their workplaces. With the 
help of these questions, they describe what their job is, where it is done, what are its benefits, 
meaning and results. They talk about their main tasks, duties and responsibilities, share about the 
necessary tools, equipment or devices they use. They tell whether they have a strict working time or 
work cycle, whether they interact with other people/colleagues, professions, as well as whether 
there are varieties/specializations in this profession. Professionals are also invited to talk about what 
they like most in their work, what are the biggest advantages and challenges of the profession, what 
are the most important skills and qualities needed to perform it, where and how one can achieve 

https://profesii.info/
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them, are there any important subjects in school for it and what are the main steps in the 
professional ladder. The videos and text descriptions created by the professionals help young people 
to feel the atmosphere of the real work environment, to receive up-to-date information and useful 
advice "first hand", and thus to find out whether the respective professions are really suitable for 
them. 

On the website, young people can read not only about the specific professions that correspond to 
their interests, but also find a lot of other useful information, various tools, career guidance films, 
etc. 

 

What are the main enablers? 
 
What mostly supported the implementation of the initiative is both the enthusiasm of the people 
behind it and the desire and response of professionals to support its implementation. 

What are the main barriers encountered?  

The first major obstacle was related to the lower financial support received for the creation of the 
platform and its promotion. The financial support was fully used to build the website. To promote 
the idea they used social networks, as well as personal contacts to reach more diverse professionals. 

The second obstacle was that the development of the platform took place in the pandemic caused 
by COVID-19. This prevented personal meetings and the opportunity to personally present the idea 
and its benefits. Again, online resources were the ones that helped to overcome these difficulties. 

What are the main achievements?  
 
In the first 6 months, more than 70 professionals have included information about their professions 
and more than 500 questionnaires(career lexicons) have been filled in by young people. "See the 
professions" was part of the competition "Site of the Year" in Bulgaria and won second place in the 
category "Site of Cause 2020" from the public vote. This is a recognition that emphasises the need 
and meaning of the initiative. 

It is also important to note that among the presented professions are not only the traditional ones, 
such as Doctor, Teacher, Accountant, Psychologist, Midwife, IT specialist, etc., but also many 
professions that are different, new or non-standard. These include "Ambassador of Happiness at 
Work", "Market Researcher", "Agricultural Statistics Consultant", "Lawyer in the EU Court", "Long 
Distance Captain", "Tennis Blogger", "Manager for a company producing rocket stoves”, "Petroleum 
geologist ”, etc. These professions are a good example for young people of the new opportunities 
that the labour market offers. 

 
Sustainability  
 
 

Although the initiative is in its first year of development, the way it has gained popularity and has 
developed implied that a sustainable product has been created. The main financial resource was 
related to the creation of the platform, respectively no additional resources were needed. We 
continue to disseminate information about the platform through the available contacts and social 
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networks and thus look for new professionals to present their professions. The platform itself has a 
Facebook page with 563 followers, which regularly publishes news from the platform, as well as 
various interesting articles and videos. 

Although the platform works and can remain in its current form, the next step is to apply for new, 
small funding, with which we want to create a larger library of resources to support young people. 

Transferring the practice  
 
"See the professions" initiative can be freely transferred and implemented anywhere in the world, it 
is not related any specifics of national context or other restrictions. 

Financial resources are needed for the purchase of a domain, as well as for the technical 
implementation of the platform. It is important to note that this is not just a website, but there is a 
developed algorithm that matches the interests and preferences of young people with a specific set 
of professions. 

In addition to a person with good programming skills, it is important to have a career specialist to 
develop the questionnaire (career lexicon), which is suitable for young people and professionals. It is 
important to have two or more people to promote the initiative and to contact and encourage 
different professionals to present their profession on the platform. 

"See the professions" platform is a great initiative that has its meaning and benefits for the career 
education of young people, without requiring huge financial or human resources. However, a lot of 
enthusiasm and faith is needed in the idea that the future of young people starts today. 

 

https://www.facebook.com/profesii.info
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Training Programme "Mobility Guidance"– international mobility 

Introduction and context:  

Traveling to another European country for educational purposes 
("educational mobility") is one of the main means of enabling 
young people to get a new impetus in their personal 
development, as well as to increase their chances of working in 
the future. Despite the rich experience of schools in mobility and 
exchanges, according to a study conducted in Bulgaria, by 2012 
only 9% of young people actually took advantage of these opportunities. The same study shows that, 
in general, young people with better education and those from larger cities are almost twice as 
mobile as their peers. 

In order to contribute to the understanding of mobility as a conscious desire for self-improvement 
and the realisation of more mobility by Bulgarian youth, the team of Centre for Human Resources 
Development, in partnership with Business Foundation for Education, developed the educational 
programme "Mobility Guidance". It is aimed at career counsellors, pedagogical advisers, teachers 
and trainers of young people, as well as at all those who work with young people and want to help 
them find their way. The programme is based on the understanding that young people who spend 
part of their education and training in different environments, outside their home country, have 
more and more diverse prospects for professional realisation in Bulgaria and around the world. 

Brief outline of the activities carried out.  
 
The Mobility Guidance training programme was developed in 2012. It consists of two parts - Mobility 
Guidance Handbook and Mobility Exercises. Direct beneficiaries of the programme are career 
counsellors, pedagogical advisors, teachers, etc., but the final beneficiaries are the young people. In 
this sense, the aim of the program is on the one hand to help those working with young people in 
their work on topics related to mobility and personal development in general, and on the other hand 
to help young people in Bulgaria to learn more about opportunities related to their work and 
educational mobility, about the existing European information resources - sites, portals, consulting 
networks and programs promoting mobility. 

The Mobility Guidance Handbook contains theoretical information about the mobility guidance 
process. This process includes informing, consulting and supporting the planning and 
implementation of a personal mobility project in the context of lifelong learning and career 
development. The process of guidance for mobility includes training in specific knowledge, skills and 
competencies related to decision-making, goal setting, conducting research, making of an action 
plan, preparation and organization of mobility, etc. 

The handbook also covers important topics such as the benefits and challenges of mobility, mobility 
skills, stages in the process of mobility guidance, as well as the different teaching methods, specifics 
of working with a group and working with students. 

In turn, the mobility exercises offer a set of 31 exercises to support mobility guidance work. The 

http://old.hrdc.bg/fce/001/html/001_0185_2_.html
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exercises have various purposes and can be used at different stages of the work of the specialists - 
exercises for ice-breaking and establishing a connection; questionnaires examining readiness for 
mobility and helping to clarify and formulate the goals of mobility; exercises related to the 
development of tolerance and acceptance of cultural diversity and values; language-related 
exercises; creativity-related exercises; and perspective change skills. 

With the help of the materials created in the programme, career counsellors can train young people 
in a number of skills and help them acquire the necessary knowledge and information about the 
existing mobility opportunities. In the mobility guidance process, career counsellors can also help 
young people assess whether they are ready to take such a step, to make a decision and to plan their 
development. 

As part of the programme a pilot seminar "Guidance for Mobility" was organised, with the aim of 
creating a National Network "Ambassadors of Mobility". The “Ambassadors of Mobility” were 
trained both in the application of the theoretical and practical materials developed under the 
programme and in the ability to train regional specialists and youth leaders in consulting skills. They 
in turn would multiply mobility and mobility skills by the principle of “peers train peers”. 

 

What are the main enablers? 
 
The good partnership between the Centre for Human Resources Development and the Business 
Foundation for Education contributed the most to the successful implementation of this 
programme. The cooperation of members from the two organisations with different expertise 
contributed both to the high quality of the materials created under the programme and to the 
development of the National Network "Ambassadors of Mobility". 

What are the main barriers encountered?  

During the development of the programme, there were no circumstances that would prevent the 
implementation of the activities. As such, one can mention the huge amount of theoretical and 
practical information that had to be summarised and presented in a readable volume. The expertise 
and professional skills of the team managed to easily cope with this challenge. 

What are the main achievements?  
 
The flexibility and versatility of the Mobility Guidance programme, its interactive implementation, 
exercises, online resources and information gathered have made its implementation very successful 
among students and youth leaders, as well as among professionals - teachers, pedagogical advisors, 
psychologists and youth workers. Among other things, this programme provided an opportunity for 
participants to meet in a different environment than school, to get to know each other, to exchange 
experiences and different points of view, ideas, hesitations, opportunities. When organising the 
trainings at the regional level, some local authorities were encouraged to recognize the mobility 
topic 

Sustainability  
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On the one hand, the programme has created sustainable products - the Handbook and Exercises 
"Mobility Guidance" are products that are available for use by all interested professionals to this 
day. They are accessible and can be downloaded and applied in individual or group work with young 
people. 

On the other hand, the opportunity to keep the network of mobility ambassadors active and alive 
appears to be an obstacle. On the website of the Centre for Human Resources Development the 
names and contact details of the trainees from the pilot training "Ambassadors of Mobility" can be 
found, but the activity in terms of regular training in the programme of new youth workers is very 
low. This, of course, can be explained by the fact that the programme has achieved one of its main 
goals, namely to increase knowledge and understanding of the benefits of mobility and increase the 
activity of schools in this direction. It is believed that the people who have been trained in the 
programme in recent years use the skills they have developed in their work and continue to guide 
students and young people in their mobility choices. 

Transferring the practice  
 
Thispractice can be transferred anywhere in the world, it is not related to any specifics of national 
context or other restrictions. 

The main resources needed for the implementation of such an initiative are: 

• Good expertise, theoretical and practical knowledge in the field of career guidance and 
counselling 

• Good expertise and knowledge of the specifics of implementing mobility, as well as 
opportunities for mobility for young people 

•  Knowledge of the profile of the young person in the country, what are their main problems 
and struggles, what are the solution and who provides this solution - NGOs, private sector, 
educational sector, public and governmental bodies 

• Good writing skills 
•  Information transmission skills 
•  Skills in organising and leading communities 
•  Ability for teamwork  

The main financial resources come down to paying a team to prepare the programme. Of course, 
this may be part of the activities of an organisation that has an interest in this field and would like to 
expand its areas of activity or the programme can be developed within a project. 
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France 

Programme Ville, Vie, Vacances/ City, Life, Holidays Programme – 
international mobility 

Introduction and context:  
 
Ville, Vie, Vacances/Solidarité Internationale (VVV/SI) is a programme 
that supports the intercultural  meeting of groups of young people 
through the development of action in foreign countries but also in 
France.  

This programme is developed by Fonjep which is the cooperation fund 
for youth and popular education. It is an association co-managed by 
institutional members (such as the Ministry of Europe and Foreign Affairs, the Ministry of National 
Education, Youth and Sports, etc.) and associations' representatives (mostly popular education 
associations) to complement the response to young people’s social needs. 

More specifically, the VVV/SI programme enables young people from territories covered by the 
urban policy to carry out international solidarity actions. The urban policy includes all the actions 
carried out by the state to upgrade (so-called) 'sensitive' urban districts and to reduce social 
inequalities between territories. It aims to restore republican equality and to improve the living 
conditions of the inhabitants by mobilising all public policies. Its fields of action are education and 
early childhood, housing and living environment, employment and professional integration, 
strengthening social ties, and security and crime prevention. The priority areas identification is based 
on the proportion of the population with less than 11250 euros per year of income (complete list).  

In these urban territories, young people do not have the same access to opportunities as young 
people from more privileged neighbourhoods. The youth unemployment rate is higher in these 
urban territories due to the difficult access to employment, a lower level of education, and a more 
fragile socio-economic environment.   

The programme provides aid up to €8,500 max and representing a maximum of 50% of the overall 
budget. 

Brief outline of the activities carried out.  
 
The target groups of this programme are groups of 4 to 16 young people aged 15 to 25 living in 
districts of urban policy, i.e., young people from disadvantaged territories.  

In general, it is these young people who do not have access to mobility opportunities and 
international openness as young people from privileged backgrounds.  

An important condition: young people must be sponsored by an authorised international solidarity 
association. The young people have to be part of the association that carries the project (association 
loi 1901). This association must also be sponsored by a member of the recognised International 

https://www.legifrance.gouv.fr/jorf/id/JORFTEXT000030007934/
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Solidarity network. 

The programme is co-managed by civil society actors: mainly popular education associations, and by 
institutional actors. This complementarity is important. The institutions provide substantial funding 
for the programme, which the associations do not necessarily have. The associations contribute 
thanks to their savoir-faire and expertise to define the guidelines and selection criteria.   

 

What are the main enablers? 
 
The programme is the result of a political determination from the Ministry of Foreign and European 
Affairs, which has been implementing and developing this programme since 1991.   

It originates in particular from the desire of the Ministry of Cooperation and Development (former 
Ministry), in 1991, to contribute to the realisation of development projects in Sub-Saharan Africa. 
More than 150 young people took part, the majority of which were from disadvantaged 
neighbourhoods.  

The programme was renewed every year and was named "Ville, Vie, Vacances" (City, Life, Holidays) 
in 1995.  

The political desire to involve young people in international development projects has been the 
motor behind this programme, which is financed by the Ministry of Foreign Affairs. It is, therefore, 
the Ministry of Foreign Affairs that decides on the budget for this programme. Since the first time 
this programme was set up, the budget has grown for the most part. 

What are the main barriers encountered?  

There are not any real barriers encountered by this programme because it is a national programme, 
supported by the state itself. It is the government, via its ministries, that decides on the amount 
allocated to the programme and therefore on its viability. 

What are the main achievements?  
 
The main outcome of this project is measured by the number of participants. There were 150 in 
1991 and by 2010 there were almost 550 participants. This programme is an opportunity to immerse 
young people in the world of international solidarity through a real experience of mobility.  
The impact on young people is important and should be measured in the long term. However, in the 
short term, the young people were able to gain experience, live an intercultural adventure and 
contribute to an international solidarity workcamp that will have positive effects on populations in 
need. 

The programme also provides access to the social and professional integration of young people. This 
experience will help them in their professional career. The VVV/SI enables young people to 
experience development education and training in international relations as part of their departure 
preparation and the results when they return home.  

Sustainability  
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The results persist and can be noticed with each new promotion. The impacts (for the most part) are 
also found after each new promotion. It involves more and more young people who desire to engage 
themselves in a journey of solidarity that is full of meaning and interculturality. 

The funds allocated to the programme are important for its implementation and survival. In recent 
years, the funds have increased, allowing more young people to take part in the programme and 
thus to go on a solidarity trip. If the funding ends, the programme will also end. It is essentially based 
on political will.  

Moreover, the involvement of associations and facilitators is the key to keeping the programme 
alive. There is a limited number of aggregated international solidarity associations (8). These 
associations must support associations and young people who intend to develop mobilities via the 
programme. The involvement of these associations is important to allow the public to experience 
mobility in the best possible way, to prepare for the departure and to restitute their project after 
their return. So, they can benefit as much as possible from the effects and impacts of the project.  

Besides, these associations allow the programme to be known and shared within their community 
and networks. Without them, the programme would certainly not be the same. 

Transferring the practice 
  
The programme has already been implemented at national level. It seems difficult to consider the 
programme at a different level.  It is a national programme. It has been developed by organisations 
and ministries with a national scope. It allows all young French people from the territories covered 
by the urban policy to carry out international solidarity actions in foreign countries.  
 

Declining this programme at the European level could be interesting but would require logistics and 
significant funding. Moreover, the Erasmus+ programme or the International Solidarity Corps 
already allows young Europeans to go on mobility through school exchanges, internships, work 
placements, workcamps, etc. Developing the VVV/SI programme at European level would be 
redundant and would not bring any added value. 
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“Je joue, je rencontre le monde”-“I play, I meet the world” – Seine-Saint-
Denis departmental committee of the Sport and Work Gymnastics Federation 
– international mobility 

Introduction and context:  

 
The FSGT93 committee is a branch of the sports and working 
gymnastics federation located in the Seine-Saint-Denis 
department. The federation supports the physical and sports 
practice as an essential element of individual personal 
development. It trains a responsible sports person and puts 
the values of solidarity and cooperation at the heart of its action. 

The FSGT93 committee is in charge of managing sports activities in the Seine-Saint-Denis area. It is 
recognised in the territory to promote the inclusive practice of sports.  

Seine-Saint-Denis is the youngest region in Paris and one of the areas with the most difficulties and 
disadvantages. Seine-Saint-Denis has experienced significant waves of immigration, and is therefore, 
a young, multicultural and international territory.  This diversity gives it an important multicultural 
richness. 

However, the department faces a darker socio-economic reality:  

- Over the last 20 years, the unemployment rate has risen. In the last quarter of 2019, the 
unemployment rate was 11%. It ranks 9th among the departments with the highest 
unemployment rate. 

- The poverty rate is significant: the proportion of inhabitants whose standard of living is 
below the poverty line is twice the national average. 

- The level of education is also lower than the national average. In 2015, 28% of young people 
aged 18 to 24 are unemployed and untrained. 

The socio-economic situation of the area has created a very unfortunate reputation of Seine-Saint-
Denis in France. Young people from there have more difficulties in finding work and often are under-
qualified.  

The establishment of the FSGT93 on this territory allows young people to have access to quality 
sports activities and training. 

The project: https://vimeo.com/219481261 

The FSGT93 supported by ARESPORT (France), the sports association of the Collège Louise Michel 
(France) and the Thakafi club (Palestine) have joined forces to set up an exchange project for young 
sportspeople between France and Palestine. Thus, the partners have accompanied secondary and 
high school students in the sports section on an intercultural trip to Palestine. It is a group of 18 
young people who planned a ten-day stay in Palestine to meet a local soccer team. 

This project was supported by the Seine-Saint-Denis department and by the Erasmus+ programme. It 
led to a bilateral meeting between young Palestinian sportspeople and 12 high school students from 

https://vimeo.com/219481261
https://vimeo.com/219481261
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the football section of Aubervilliers (Fr) and six handball players from Clichy-sous-Bois (Fr). 

The project aims to use sport as a facilitator of mobility and intercultural encounters. It has enabled 
young people to create links and share their practice of sports. Also, the young French people were 
made aware of the Israeli-Palestinian situation and they were able to experience life in Palestine. 
The FSGT93 has strengthened its partnership with Palestine (more than 30 years of sustained 
relations) and is a model for youth associations in the territory. 

Brief outline of the activities carried out.  
 
The project has been led by actors who have been working together for more than 20 years. Indeed, 
the French and Palestinian partners used to collaborate on the training of sports coaches in 
Palestine.  

The FSGT93 has an important international culture and develops many solidarity actions with 
discriminated and disadvantaged groups. For more than 30 years, the FSGT93 has established links 
with its Palestinian partners around sport and inclusion. 

To strengthen these links and to involve young people in this exchange, the partners decided to set 
up an exchange programme for young sportspeople. The aim was to raise young people's awareness 
of this solidarity and openness to the other that has been promoted by the FGST and its partners for 
several years.  

This project was co-financed by the Seine-Saint-Denis County Council and by the European Union 
through the Erasmus + programme (2016-1-FR02-KA105-011349). This funding made it possible to 
set up the project and to send teams of young sportspeople from France and Palestine on trips. The 
project is now finished but the actions of these actors have not stopped. 

 

What are the main enablers? 
 
The activities were set up thanks to an experienced team that is used to working on these issues of 
inclusion through sport and intercultural encounter. The determination of this team made it possible 
to engage young people to create an intercultural exchange project. 

Moreover, without the involvement of the parents and the young people themselves, the project 
would not have been the same and might not have taken place. The young sportspeople were 
interested and invested in this project. It was an opportunity for them to work on this exchange and 
to get out of their environment. Very often, these young people have rarely been outside their 
environment because they don't have the opportunity or the necessity to do so. This trip allows 
them to enhance their sport skills and also meet new people, learn about another culture and 
explore another area of the world.  

The involvement and enthusiasm of the parents also played a part. As the young people targeted 
were minors, they needed their parents' permission. It remains important that the parents accept 
that their children participate in this project to validate and encourage their children to get out of 
their environment, out of their everyday life. Very often, the family is a barrier to mobility so if the 
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family adheres to the project, it allows the young person to participate in this exchange project and 
for them to realise the benefits of mobility.  

The good management of the partners has made the project a success. As an Erasmus + project, the 
partnership had to adopt a very strict operating mode. The project leader was FSGT93. The 
partnership, which is used to working together, implemented its experiences and links to provide a 
structured and relevant project. 
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What are the main barriers encountered?  
 
The main barriers were encountered at the level of the school academy: The Ministry of Education at 
the local level. The school inspectorate in France decided that a school could not carry out this 
project, therefore, the sports association of the collège Louise Michel became a partner in order to 
counteract this obstacle and lead the project. 

The reason for this obstacle is that Palestine is a controversial and very political destination. Indeed, 
the political context in Palestine and Israel played an important role in this project. It is very difficult 
to visit Palestine without a good explanation and above all authorisations from the Palestinian and 
especially Israeli authorities.  

It is also important to point out the need to have partners on-site (in Palestine) who support and 
prepare your arrival. As the country is very sensitive and difficult to access, you need to have a good 
purpose and a fully organised trip so as not to have problems with the local authorities. 

What are the main achievements?  
 
Young people have been the most impacted by this project. Indeed, young people were able to: 

- Get out of their environment and discover another country and learn about another culture 
- Meet other young people who live in completely different parts of the world with different 

realities and experiences 
- Open their eyes to the world and take an introspective look at their lives and the future they 

want.  

The majority of the young people who had the opportunity to participate in the project enjoyed the 
project and want to go back. This experience has allowed them to connect with other young people 
practicing the same sport miles away from their homes. Sport has helped to lower language barriers, 
help the young people overcome shyness associated with meeting new people, encourage 
teamwork and integration.  

The project has also enabled young people from both countries to open their eyes to their own lives 
and their environment, after being able to see the lives and environment of others. For the young 
French people, they were able to become aware of the living conditions in Palestine and the 
different culture from their own. Moreover, young Palestinians and French young people found 
common points. They experienced very similar things in completely different life contexts. Strong 
relationships have been created. They have also proved that the language barrier is not an obstacle. 
 
A film was made during the mobilities. It highlights the activities followed by young people and also 
the impact of the project on young people. In the film, we see the young sportspeople men satisfied 
and enriched by their trip. 

Today, many young French people who experienced this project wish to leave again and are still in 
contact with their Palestinian homologues. 

Sustainability  
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The desired results have been achieved and even exceeded. The young French people who have 
experienced this exchange have become more open to interculturality (which they experience in 
part in their daily lives).  

Concerning the financing of this project, contributions from the Erasmus + Programme and the 
Seine-Saint-Denis departmental council were important to fund this project. Therefore, the partners 
cannot claim the same funding. For the partners, to replicate their project, it is important to diversify 
their funding. However, it is more difficult to get funds even if a project of this kind does not require 
a large budget. 

Since the end of the project, two other exchanges have taken place. Currently, the crisis of COVID-19 
has impacted the activities and no exchange could take place as the young people were no able to 
travel. However, as soon as it will be possible to travel safely, the partners want to set up trips of 
French young people to Palestine again. However, welcoming young Palestinians is complicated at 
the moment, firstly due to the health situation, secondly due to the difficulty of obtaining travel 
documents for France, and thirdly due to the political question of the relationship between France, 
Israel and Palestine.  

Transferring the practice 
 
The project seems difficult to transfer to other contexts as the context is the reason for the success 
of this project. Young French people from underprivileged and multicultural neighbourhoods went 
to meet young Palestinians. This experience through sport allowed them to create indescribable 
connections and to put into perspective the lives and environment of each participant.  

If this project were to be replicated with a group of young people from more advantaged 
neighbourhoods, it would be a success, but the results will not be the same. 

Moreover, Palestine is not an easily accessible host country. To travel there requires a great 
organisation and above all good local partners to rely on. This is not available to everyone. In 
addition to these conditions, it is difficult to go to Palestine because of diplomatic and political 
issues. It would take a real political commitment on the part of France, Israel and Palestine to allow 
such a project on a larger scale. 
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France Volontaire : Programme Ultra-marins – La Réunion - France 

Introduction and context:  
 
This is a mobility support programme for young 
people from Reunion Island. Reunion Island is a 
French overseas territory in the Indian Ocean on the 
fringes of other local authorities. They represent France on the other side of the world, but they do 
not have the same capacities and development as those located in mainland France. Reunion is the 
3rd youngest region in France. 

The situation of young Reunion Islanders is worrying. The rate of unemployed and inactive young 
people is significant: around 42% of young people in Reunion in 2018 were unemployed and inactive 
compared to 20.6% in mainland France. In addition, most young Reunion Islanders have fewer 
qualifications.  

France Volontaire is the French platform for international volunteer exchanges and solidarity. It has 
been established in the overseas zone since 2003 to develop cooperation with the territories of the 
regional area and support the policies of the mobility programmes for Reunion Islanders. France 
Volontaire relies on its presence in France and on networks of volunteer centres in Africa, Asia and 
South America. 

The first mobilities of young people from Reunion Island (3) took place in 2004 to Mayotte, 
Madagascar and Comoros. Today, there have been more than 700 young people sent on mobility to 
different territories (Europe, America, Oceania, etc...) since the establishment of France Volontaire 
on Reunion Island territory. In 2020, despite the COVID-19 situation, there were 51 international 
solidarity volunteers (as of early October 2020). 

The Reunion Island branch has become a key player in the field of mobility on its territory, enabling 
as many young people as possible to experience mobility in neighbouring countries.  It supports 
young people in building their projects, putting them in contact with foreign partners, and financing 
their mobility project. It has made it possible to set up mobility programmes in the region, such as : 

- Volontariat de Solidarité International (VSI) – International Solidarity volunteering: a 
programme for young people aged 18 to 34 years old, mainly involving young graduates 
(Masters) with skills and experiences. Since 2002, around 717 young people from Reunion 
Island have been involved in VSI missions. 

- Service civique internationaux (SCI) – International Civic Service: international mobility on 
different themes (environment, culture, international solidarity, etc.) for young people 
between 18 and 25 years old without any condition of diploma or experience (corresponds 
to the majority of young people on the island). Since 2013, more than 77 young people have 
gone on international Civic Service missions. 

 
Brief outline of the activities carried out.  
 
The office was set up in 2003. It is the result of the links and networks forged by its founder. The aim 
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was to support international mobility policies in Reunion Island.  

The Reunion Island branch works in favour of mobility, training, and the commitment of young 
Reunion Islanders to solidarity. It has made its mark on the territory and is now a key player in the 
field of mobility.  

It has developed numerous partnerships, particularly with local authorities, to meet the needs of the 
island's young people. The France Voluntary Reunion Island branch has developed a partnership with 
the department of Reunion Island, the region of Reunion Island, a municipality on the island, and the 
department of Mayotte. These partnerships make it possible to consolidate their actions and 
support mobility programmes. 

The promotion of mobility is an important action of the platform, especially in territories such as 
Reunion Island. At the beginning of the office's establishment, its members had many difficulties in 
reconciling young Reunionese with neighbouring territories (which host the majority of mobilities). 
This required a real work of deconstructing prejudices and assumptions. To do this, the branch used 
a communication and promotion officer to extend their influence on the territory. They used many 
communication tools such as models, flyers but also digital communication tools. Communication 
has been strengthened and developed over the years and the channel continues to innovate: soon 
podcasts on mobility will be developed as well as a series of films on Youtube. The visibility of France 
Volontaire's activities on Reunion Island has increased and it is trying to innovate to reach more 
young people.  

They have also increased their visibility on territorial tools to promote mobility such as the 
Réunionnais du monde website. 90% of young people who have gone on mobility with France 
Volontaires have visited this website which provides information on mobility schemes and puts 
young people in touch with actors who can support them. 
 

What are the main enablers? 
 
The elements that supported the implementation are the local authorities that are invested in youth 
mobility programme.  

There is a real enthusiasm in the local authorities for its youth. Many tools and funding are 
developed in the region, such as territorial continuity vouchers (accessible with a fairly high-income 
condition, €300 or €450), grants for mobility in Australia, funding for regional mobility programmes. 
Funding that helps young people to go on mobility without money problem. 

Funds have been an important point in the development of the actions of France Voluntary Reunion, 
whether local or European funds. The office has been able to benefit from European funds thanks to 
the Interreg V Indian Ocean programme where mobility is one of its strategic priorities. 

Moreover, the island's history is also a success factor. Cooperation is important in the regional 
influence of the island. Cooperation enables important partnerships to be consolidated and 
developed. For several years now, the unemployment rate has been rising considerably, particularly 
among young people on Reunion Island. This has led them to turn to mobility as a tool for 
professional integration. 

https://www.reunionnaisdumonde.com/
https://www.regionreunion.com/aides-services/continuite-territoriale-61/article/continuite-territoriale
https://www.regionreunion.com/sites/interreg/
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What are the main barriers encountered?  
The obstacle overcome by the platform is the mobilisation of young people. It's difficult to mobilise 
them for a long period and to follow-up with them. As mentioned above, the mobilisation of young 
people is complicated, especially to send them on mobility in their regional area. The work of 
deconstructing prejudices and identifying opportunities is important.  

It is also difficult to reach some young people who are far away from facilities and education. It is 
challenging to motivate them, to put something in place in the long term. 

Moreover, for some young people, mobility has not been a good experience, especially on 
international civic services. For example, some were repatriated because of alcoholism, a real 
problem in the territorial area. 

What are the main achievements?  
The Reunion Island Office collects the results of its actions and publishes them in an annual activity 
report. The results are obtained thanks to a follow-up of the young people, notably in the setting up 
of the project and after the project. Every year, the team goes out to look for news of the young 
people who have left the programme (a network of around 400 former volunteers). 

A study has been carried out on the future of overseas programmes such as those run by France 
Volontaire. The results show a 99% (regularly updated) rate of employability of young people who 
have been in mobility. Many find a job even before the end of their mobility.  

The France Volontaire support programme lasts 3 years. Young people use these 3 years as support 
for professional integration. Mobility is a real lever in favour of the professionalization of Reunion 
island youth. 

Sustainability  
 

The results tend to be confirmed over the years.  

The concern island's economic situation is increasingly affecting young people. The youth 
unemployment rate is high. Many young people find themselves with little or no qualifications and 
without jobs. It seems important to provide them with new directions in their employment research. 
Mobility is a known vector of professional integration and has a real impact on young people in 
Reunion Island. France Volontaire supports is not only effective but also permits them to envisage 
professional integration facilitated by the promotion of their strengthened and developed personal 
skills during their mobility.  

France Volontaire activities in Reunion Island continue because they are mainly financed by public 
partners. This funding empowers them to maintain their presence in the region and their young 
people's support. There is a real willingness on the part of the local authorities to invest in youth. 
These authorities let them access to opportunities available for them. However, this dependence on 
public funding may be called into question if the public authorities decide to change their youth 
orientation or strategy or policy. For the moment this is not the case, and they hoped that it will not 
change. 
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Transferring the practice  
The involvement of public authorities is necessary and transferable. Without them, the development 
of the platform on the territory would have not been possible.  

It's important to have local elected representatives who believe in mobility as a vector of 
professional integration and who include youth in their public policies. 

Reunion Island is a young territory with a real need for help and professional integration support. 
Being able to respond to this demand by opening up to the international scene is important to open 
up the fields of the possible to the youth. 
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Spain 

Filling Schools (Llenando escuelas) –international mobility 
Introduction and context:  
 
This good practice is located in the Casa 
Escuela Santiago I juvenile centre in 
Salamanca. This province has 144,825 
inhabitants at the end of 2020 and is a province of Castilla y León. 

According to the National Institute of Statistics (INE, 2021), in the last quarter of 2020, there was a 
general unemployment rate of 16.13% in Spain. More specifically (and within that percentage), 
40.13% of young people aged between 16 and 25 are unemployed. However, it should be borne in 
mind that the minimum working age is 16, when most young people are in education. The 
unemployment rate among the Spanish population aged 25 to 54 is 15.06%.  

Castilla y León has a youth unemployment rate (under 25) of 31.97%, and 10.65% of people between 
25 and 54 are unemployed, which is better than the national average for each of these are groups. 
More specifically, Salamanca accumulates an incidence of youth unemployment (under 25) of 
29.44%, while 12.33% of the population between 25 and 54 is also unemployed. 

In short, youth unemployment in Salamanca is lower than in Castile and Leon and Spain. In the case 
of the unemployment rate for people aged 25-54, it is worth noting that, in comparison, Salamanca 
has a higher incidence of unemployment than Castile and Leon, but less than Spain (see graph 1). 

On the other hand, and according to the National Institute of Statistics (INE, 2021), early school 
leavers are defined as those between 18 and 24 years of age. In this case, in Spain there is an early 
school leaving rate of 17.3% in 2019 (most updated data), while in Castilla y León it was somewhat 
lower, with a percentage of 14.3%. In this case, in Salamanca there is an early school leaving rate of 
12.6% (see graph 2). 

Brief outline of the activities carried out.  
"Filling Schools" is a complete development cooperation project implemented in the south of 
Morocco in which different areas of action are covered that bring us closer to the fulfilment of the 
Sustainable Development Goals.  

The main protagonists and executors of the project are the local population and the boys and girls, 
students, and residents of the Casa-Escuela Santiago Uno who, through the application of Service-
Learning, put the knowledge acquired in the different levels of Vocational Training and the Non-
Formal Education activities carried out by the entity, at the service of the former.  

This initiative was launched fifteen years ago. It was initially promoted by young immigrants of 
Moroccan origin, residents of the Casa-Escuela - currently members of the educational team - who 
identified specific needs in their home villages and proposed small interventions in their schools, to 
be carried out during holiday periods. The project has been extended and provided with a more solid 
human and institutional infrastructure until reaching the current project. Not only the local 

https://casaescuelasantiagouno.es/
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population is the protagonist, but we also have the support of the educational authorities and local 
associations that act as counterparts, with whom we already have a positive track record. 

Each year, together with the local partner, an identification of the needs of different Berber villages 
in the provinces of Tiznit or Sidi Ifni is carried out to assess in which school to implement the project. 
The school chosen will act as a headquarters each summer, a place where to live together, share and 
create new opportunities, both for the surrounding population and for the boys and girls of the 
House-School. But the actions that started in July and August will only be the beginning of a more 
extensive project that will be continued by the members of the counterpart association, with the 
collaboration and monitoring of our organization. 

The lines of intervention covered by our development proposal are the following: education for 
children, adolescents, and young people; public and private works through rehabilitation and 
construction of infrastructures; basic health services, socio-cultural animation, and healthy leisure; 
empowerment of women; exchanges with families and tourist activities; attention and care in early 
childhood. 

In summary, the Moroccan youth centres encourage mobility by encouraging the young people to 
get to know new cultures and to be aware of the opportunities for volunteering or rehabilitation 
work. In this way, when they turn 18 and will probably have to leave the youth centre, they will have 
a complete vision of if they want to volunteer, study or work outside Spain. 

The role played by the young people who travel to Morocco is that of facilitators and building their 
own schools, coordinated by the reference educators. They deal with the young people there, 
learning about their culture and getting to know new work and personal horizons from other people. 

 

What are the main enablers? 
 
20% of our Educational Team and other workers related to the House are immigrants and, to date, 
seven contracts have been formalized with young people from the south of Morocco. 

Both the young people and the educators take part in a series of workshops in which educators and 
young people are trained in the creation of projects (analysis of reality, support in the construction 
of schools...). This makes young people empowered and involved in the whole mobility process, 
making the most of the experience and motivating them to see mobility as an opportunity. 

The workshops are continued after the end of the period of work at the Santiago Uno school-house 
thanks to the local association, thanks to the teachers and staff of the school, and also thanks to the 
parents' association of the school. 
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What are the main barriers encountered?  
The climate is very dry and with little rainfall, which makes it especially hot in summer, reaching 
maximum temperatures of 50ºC. Access to water is complicated due to the lack of piping, and the 
population must travel to the nearest wells, which are sometimes several kilometres away. The 
water has even been treated for consumption as it was unfeasible to transport it to the school. 

Politically and culturally, they are influenced by Islam. Women, especially in rural areas, are mostly in 
the background. They are not often engaged in work outside the home. Girls drop out of school at a 
very early age to take up housework, which is why illiteracy is high, especially among the female 
population. Early school dropout and therefore illiteracy in rural areas is due to the lack of 
infrastructure, transport, income, and the status of "women". This is one of the fundamental causes 
of inequality and lack of protection for children, women, and young people in this region and its 
Berber tribes. 

These are all the main barriers to mobility.  

What are the main achievements?  
General objective: the "Filling Schools" project aims to contribute to the personal, educational and 
professional development of the boys and girls of the Casa Escuela Santiago Uno and the 
strengthening of the Berber population in terms of education and basic services. It aims to be a 
space for coexistence and cultural exchange, where respect is the transversal axis.  

Specific Objectives: 
- To transform boys and girls who are negatively labelled in their natural context into active 

participants in a development project 
- To learn another concept of the family where there are sacred aspects such as respect for 

parents and the elderly in global terms 
- To reduce the consumption of toxic substances in national minors 
- To initiate an intercultural school without value judgments 
- To provide professional skills to the female population by implementing different workshops 

for this purpose 
- Create a local development cooperative focused on the recovery of eco-social work 
- To set up a health clinic and provide it with equipment and staff during the months of the 

project 
- Carry out public improvement works, mainly in the local school 
- Install and start-up mechanical water extraction machinery in homes with serious 

deficiencies in this regard 
Sustainability  
Institutional viability: 

 From the Casa Escuela, we have sufficient infrastructure and human and material resources to 
respond to the issues raised in this project. We travel to the south of Morocco with our own 
vehicles, crossing both countries with four vans in which we travel with educators, volunteers, and 
students. A total of 18 educators participate in the Casa Escuela, two of whom are of Moroccan 
origin and who act as coordinators and communicate with the population and authorities. The rest 
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of the educators have a wide and varied training that allows each one of them to take responsibility 
for one or other issues. The involvement of the expatriate boys and girls is very high; they 
themselves manage some workshops as well as participate in others, thanks to their previous 
knowledge acquired during their professional training in Salamanca. For the participation of the 
volunteers who come from Spain, there is a prior selection process that includes a personal and 
group interview, as well as a weekend of coexistence so that they can get to know the Casa Escuela, 
how it works, and, above all, the group of educators and children with whom they will live. Among 
the requirements that are valued in these volunteers are having previously worked with children, as 
monitors or volunteers in camps, day centres, etc.; they must be proactive people and be aligned 
with the values of the Casa Escuela. This weekend is also an opportunity for the educational team to 
get to know the profile of the volunteers and to be able to anticipate any issues that may arise. 
Besides, one of the five volunteers who come down every fortnight is trained in a health profession: 
nurses, doctors, pharmacists... to run the medical dispensary and take care of basic first aid and 
treatment. The institution provides insurance cover for each of the expatriate groups (minors, 
volunteers, and educators). 

Economic/financial viability. 

 At present, the financing of this project is done in a mixed private and public way. The majority 
contribution is made by the organisation itself, as it is not proving easy to obtain funding, especially 
from public bodies. However, in recent years we have received between 1,000 and 5,000 euros from 
local councils. We also have 10,000 euros from the 2018 and 2019 grants from the Santa Marta 
Town Council for collaborative projects between villages. In 2018 we won the Cooperation Award of 
the State Service-Learning Awards and Educo gave us 1,000 euros. For the development of this 
project, we hope to have the economic support of the Salamanca City Council, if possible, with the 
€10,000. However, if we do not receive full funding, the organization will cover the resulting costs to 
carry out all the planned activities, as we firmly believe in the potential of the project as a significant 
life experience and in the potential of our boys and girls who travel to be active participants in 
change. 

Technical feasibility. 

 The Filling Schools project has been carried out for fifteen years by the Casa Escuela in collaboration 
with different local associations. Besides, over time a network of relationships has been built up with 
the Provincial Education Delegation, authorities, bailiffs in the area, and headmasters of different 
schools, enabling the development of the project. About practical matters, to contribute to the local 
economy, we try to ensure that most of the materials and resources necessary for the 
implementation of the activities and the maintenance and residence at the school during the two 
summer months are purchased from local businesses. The machinery necessary for the construction 
of the sports court, such as the concrete mixer, is also rented locally. 

Within the educational team, there are professionals trained in the different disciplines necessary 
for the execution of the different works and activities: manufacturing and assembly teacher, 
industrial engineer, agricultural engineer, socio-cultural animators, social educators, professional 
cooks... This multidisciplinary team enriches and favours the development of a varied offer of 
workshops during the execution of the project.  
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Socio-cultural feasibility 

The socio-cultural viability of this project is justified by the applicant organisation's experience with 
Arab culture and relations with people of Moroccan origin, as well as its direct collaboration with 
local associations. For more than fifteen years, the Casa Escuela has been studying children of 
Moroccan origin, MENAs (unaccompanied foreign minors) who have been trained and residing here 
for years, where their customs have been respected and learned from them. There has been a socio-
cultural exchange where there has been mutual enrichment. Some of these children, who were once 
students, are now part of the Educational Team of the Casa Escuela (currently and for more than 10 
years, 3 of them). Thanks to this strong professional and personal bond, little by little a greater 
collaboration with the local population has been created. They have been facilitators of these 
relationships; they have contributed with their knowledge of the environment and culture, with the 
language. When planning the different activities and workshops of the project, it has been done, 
firstly, by identifying the needs of the local population, and secondly, by including activities where 
both cultures are represented and respected: polyglot study, workshops of traditional Moroccan and 
Spanish cuisine, activities open to the whole population without distinction of belief, sex or customs. 

Environmental feasibility  

The implemented project has no impact on the surface of the area because the implemented works 
are carried out on already built-up land. 

Given that this is an area with no services or waste collection infrastructure, as much cardboard and 
packaging as possible are recycled for use in handicraft workshops and to give them a more 
sustainable outlet. The organic waste is given to the families in the village to feed the donkeys they 
use to move around and other livestock.  

If despite these two measures, any waste remains, it is accumulated and taken with our own 
vehicles to larger urban centres where there is a collection system. 

 The responsible use of water is one of the issues to which we pay the most attention, as it is a 
scarce and valuable resource, especially in this area. The well water is maintained and made 
drinkable and its use is supervised to avoid contamination and waste. 

Transferring the practice  
A part of the programme can be carried out by another entity as long as it has its own resource base 
to promote its sustainability, stable national and international contacts, as it is essential to have real 
knowledge of the environment in which it is going to work. 
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ASPAYMCastilla y León- international mobility 
Introduction and context:  
 
This experience corresponds to the entity ASPAYM, 
which is located in Valladolid, a province with a 
population of 299,265 inhabitants in the Autonomous 
Community of Castilla y León.  

According to the National Institute of Statistics (INE), in the last quarter of 2020, in Spain there was a 
general unemployment rate of 16.13%. If we focus on the unemployment rate observed in the under 
25s at national level, it is 40.13%. Although it is true, it is worth noting that it includes ages from 16 
years old, when young people are usually in the academic field. The unemployment rate for adults 
(between 25 and 54 years of age) is 15.06%. 

On the other hand, Castilla y León has a youth unemployment rate (under 25) of 40.13% (also for the 
same reason as at national level) and a rate of 15.06% among people aged 25 to 54. 

More specifically, in Valladolid there is an accumulated unemployment, at general levels. Of 11.35%. 
But if we break down this rate according to age groups, we can see that 32% of those under 25 years 
of age living in Valladolid are unemployed, while only 10.63% of those aged 25 to 54 years old and 
living in Valladolid are unemployed. 

In summary, it can be seen how Valladolid accumulates less unemployment (both in people under 25 
and in people aged 25 to 54). However, if we compare it with Castile and Leon, the unemployment 
rate of people under 25 is slightly higher. 

On the other hand, and according to the National Institute of Statistics (INE, 2021), early school 
leavers are defined as those between 18 and 24 years of age. In this case, in Spain there is an early 
school leaving rate of 17.3% in 2019 (most updated data), while in Castilla y León it was somewhat 
lower, with a percentage of 14.3%. In this case, in Valladolid there is an early school leaving rate of 
17.3%, coinciding with the national percentages and above the average for Castile and Leon. 

Brief outline of the activities carried out.  
The project "International Summer Festival" was coordinated by ASPAYM and worked with different 
groups to promote inclusion within the framework of the Erasmus+ programme. The start date was 
18 May 2019, and the end date was 14 October 2019. 

Regarding the previous necessary resources, we mainly worked with the young people using 
WhatsApp groups, Skype meetings and Facebook groups of young people from both ASPAYM and 
other participating countries. And also, with the heads of the entities involved via email, Skype and 
WhatsApp group. 

The target group in the case of ASPAYM young people were predominantly young people with 
disabilities, as well as the addition of a few other groups of young people. All organisations involved 
brought participants with disabilities, but in addition: a Portuguese organisation included young 
people living in rural areas; an Italian organisation also included refugees and migrants; a Romania 
organisation included those with mental health issues; and Polish and Turkish organisations included 

https://www.aspaymcyl.org/noticias/873-culmina-isf-2019/
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youths with few opportunities. 

In the case of this project, the idea was to channel different types of young people, without 
forgetting young people without disabilities, because we believe that activities should be inclusive. 
Allowing various groups to participate allows for a much more complete and much more 
demystifying learning about what disability is or what other groups with fewer opportunities are. 

The project was really like a cultural exchange because each day of the exchange was dedicated to 
each country. It was the young people from that country who oversaw carrying out these activities. 
So, on the one hand, the aim was to promote the inclusion of young people with fewer opportunities 
and, at the same time, to provide them with the tools to be able to dynamise activities. And, of 
course, that they develop in an intercultural context. 

 

What are the main enablers? 
 
Above all, it was the prior work that was done, because for the young people to be able to get there 
and to manage in front of 60 other people to dynamise an activity in a language that is not their 
own, there has to be this prior work that those in charge of each entity did with their group of young 
people. 

Furthermore, it was based on the participation of the young people themselves, as they were the 
ones who proposed the themes. This is fundamental and differentiates it from other exchange 
projects because in many of the exchanges in which we have participated, what is usually done is 
that the organiser or coordinator presents a set of activities and everyone joins in. Here, what we did 
was to work based on active participation, and it turned out to be much more gratifying, not only 
because of the previous work. Furthermore, in our case, we need logistical issues to help us hold the 
meeting, as we need the place where we are going to hold it to be fully accessible to people with 
disabilities. Also, the figure of the personal assistant, as in this type of meeting personal assistants is 
hired. Their function is to be (very briefly) the hands and feet of people with disabilities when 
participating in activities. And this is really a fundamental differentiating factor because they not 
only take care of hygiene and health, including taking medication if someone has to take it, but they 
also help them to integrate into the group, only when they (the young people) want it that way, they 
don't get help all the time.  
 
Also, in terms of the participants themselves, we always do groups in which there are young people 
with and without disabilities. Those young people without disabilities also participate and support 
the young people with disabilities. 
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What are the main barriers encountered?  
 
In this case we did not meet many because it was not the first initiative we had organised. It was not 
the first time that we had organised an exchange with the system whereby the young people 
themselves are the ones who are the organisers. And the entities with which we did the exchanges 
were entities with which we usually work. We have been developing projects with some of them 
since 2015. So, in that sense it was easy. Above all, the language barrier was more important for the 
young people. As they are young people with fewer opportunities, in many cases what happens is 
that these fewer opportunities also affect the issue of languages. For example, in some cases there 
are young people with disabilities who, when they had English classes at school, they took advantage 
of the opportunity to take them to the speech therapist or for reinforcement classes. So, they have 
never had those English classes. There are other participants who, perhaps, have speech problems, 
so they must use some tools. So, there you also have the important issue of personal assistants, who 
also work as a bit of support in these cases to facilitate all this for them. Apart from the question of 
English, we have not encountered any barriers in terms of relationships with other entities or 
organisational issues. 

You also encounter a problem when you do activities together with other organisations that do not 
know or don't have to know about the world of disability. When they propose the activities, you 
must tell them that the activities must be accessible to everyone.  

Many times, some parents are worried because they see more risks. So, there is an important safety 
task, so that parents can see that we have extensive health and safety, and preventive measures in 
place. 

What are the main achievements?  
Above all that learning and that way of empowering young people who, seeing that they have been 
able to get in front of a group to energise the activity and participate fully in the activities, 
encourages them to participate in new initiatives, to want to collaborate and to propose ideas. 

We have cases where young people who participate in our own activities realise that they do not 
only have to participate in ASPAYM things, but that they can also participate in other organisations' 
meetings. A more significant case is one of our participants who has been the first person with a 
disability to do an Interrail. He got help from the European Union to hire these personal assistants 
and was able to do the Interrail with them. Another effect is the elimination of those barriers and 
prejudices. 

Sustainability  
In terms of participation, the results are obvious, and it has allowed our young people and our 
partners to be much more active in our activities. They also find opportunities in these kinds of 
meetings and they join in. Then, at the level of volunteering, many of them are finding in leisure and 
free time a personal and professional development. Many of them have been trained as special 
needs monitors or as leisure and free time monitors. In this project, cultural awareness, exchange 
and getting to know the different cultures of Europe were promoted. These projects promote the 
development of competences and, obviously, improve their employability, improve their skills and 
their specific competences about knowledge of whatever (about common cultural heritage, about 
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bullying, about things that are important to them) and that have their translation in these training 
experiences of internships that they have done with us or with other European countries. 

After the funding of the project, there was a WhatsApp group and Facebook group, which are still 
active and continue to share information. They post things from other projects, especially the 
colleagues from Portugal, who post quite a lot on Facebook. 

Once the meeting is over, they continue to keep in touch. They keep proposing new projects and it 
gets the participants much more involved in everything.  

Transferring the practice  
In the end, this project can be transferred to any profile. The fact of giving young people these tools 
and skills so that they themselves can grow (even with the support of the workers), but that they 
themselves have the freedom to create activities, to organise activities, they are empowered and 
respect each other.  The important thing about this experience is that it can be extrapolated to any 
context in which it can be used, with good support. The experience is not limited to national 
contexts but is being developed in different countries in Europe.  

In terms of levels of expertise, in the end English is important, but really in the cases where there 
was no expertise, it was justified, and they had the support of personal assistants. 

To achieve this transfer of practice and in terms of the resources needed, I think it is above all a 
question of philosophy. Not seeing young people as people who can simply do what you tell them to 
do but seeing them as people who can organise and get involved in the whole process. 
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Eurojoven Castilla y León-  international mobility 
Introduction and context:  
 
This experience corresponds to “Youth Castilla y León”, 
“Junta de Castilla y León” and the “Instituto de la 
Juventud”. Its scope of action is Castilla y León, so the socio-
economic context will not be repeated, as it is mentioned in the two previous practices.   

Brief outline of the activities carried out 
 
Eurojoven Castilla y León is a European mobility project aimed at young people (up to 35 years) who 
recently graduated in intermediate vocational training cycles, in an educational centre of Castilla y 
León, who can start their mobility within 18 months from their graduation. The project is managed 
by the Youth Institute of Castilla y León and co-financed by the Erasmus+ programme of the 
European Union. 

It consists of a 3-month internship in a company/organisation related to the training field in which 
the participant has recently graduated in countries such as Poland, Ireland, United Kingdom and 
Italy. 

The Instituto de la Juventud de Castilla y León manages all the aspects derived from the mobility, 
being covered the costs of the return flight, accommodation, meals, insurance, local transport if 
necessary, online English/Italian course, internship management and Europass mobility certificate, 
thanks to the co-funding of the EU Erasmus+ programme. 

The project started in December 2015. The call for the 2020 academic year runs until December 
2021. However, due to COVID-19 situation, the SEPIE authorised the extension of the project 
duration for a further 12 months, ending on 28/02/2022. 

 

What are the main enablers? 
Some of the main elements that have facilitated the experience are the strong consortium, the 
meetings of the consortium members and the selection process through interviews of the 
candidates. 

On the other hand, the financing of all expenses of the young people is a plus point to encourage 
mobility, as people with scarce resources will have an opportunity to do the internship outside 
Spain. 

https://eurojovencastillayleon.wordpress.com/acerca-de/
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What are the main barriers encountered?  
Obstacles have arisen in 2020, as due to the COVID-19 pandemic situation, mobilities had to be 
postponed and the timetable restructured. 

As far as young people are concerned, the main challenge for them is the language. 

What are the main achievements?  
The young beneficiaries will learn a new language, carry out an internship linked to their degree and 
receive a Europass mobility certificate. In interviews with students who have had this experience, 
they say it was "one of the best and most beautiful things that ever happened to me (...) I got to 
know another country and its cultures and customs better. I met many people from many 
countries". In this link you can read about the experiences of the participants, where you can see the 
results or achievements of the mobility. 

Despite the clear and well-structured structure of this project, due to the pandemic situation, the 
objectives were not changed, but the timetables and mobility dates were changed.  

Sustainability  
 

This project requires constant funding in order to be able to implement the mobilities. As mentioned 
above, the project has a website where the results of each mobility can be seen. Participants tell in 
their experiences how this mobility allowed them to increase their academic and job prospects, how 
they improved their language competences and their communication skills. All these results on a 
personal and professional level are sustainable today, as they are learnings that they put into 
practice in their daily lives. 

Transferring the practice  
This experience is not only limited to national contexts, as mobility is carried out in European 
countries. Thus, the project could be extrapolated to other groups different from the target 
population, such as for example: young people in juvenile centres, young people with disabilities, 
etc. 

As for the levels of specialised knowledge, these depend on each study, since depending on the 
professional family to which the training belongs, the young people go on an internship in a 
specialised entity. 

 

 

https://eurojovencastillayleon.wordpress.com/page/5/
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Romania 

Project: Erasmus+, the chance of young people to deepen / expand learning 
outcomes for integration into the labour market, developed by the Technical 
College "George Barițiu" Baia Mare- international mobility 

Introduction and context:  
Baia Mare is a medium-sized city (between 100,000 and 200,000 inhabitants), residence city of 
Maramureș County, with a declining population in the last 5 years (2015-2020), both in total and in 
young age groups (15 -19 years, 20-24 years, 25-29 years)1. The most significant reduction (1/3) is in 
the 25-29 age group, and is mainly due to emigration. 

The unemployment rate in Maramureș County was decreasing in the period 2015-20202, being 
around 3.2%, slightly lower than the national level of 4% (average of the analyzed period)3. The 
dropout rate in primary and secondary education in Maramureș County was 1.5% in 2018, similar to 
the national  rate (1.6%). The dropout rate in secondary education, cycle 2 (high school and VET) was 
2.8% in 2018, similar to the national rate (2.6%), but increasing compared to previous years (2.3% in 
2016)4. 

The total school population in Baia Mare decreased slightly, in the 2015-2019 period, by 1.1%, with a 
lower level, however, compared to the average of 4.9% in the county. It should be noted that both 
at county level and in the analyzed residence municipality, however, the number of students 
enrolled in vocational education increased in raw numbers: by almost 20% in Maramureș County, 
respectively by 6% in Baia Mare5. One explanation lies in the legal changes made in 2016 and 
subsequent years, which allowed the development of vocational and technical education in 
Romania. 

Brief outline of the activities carried out.  
The project activities took place between August 2018 and September 2019, and required, for their 
development: human resources (participants, members of the project team, school principal, 
members of the technical department, teaching staff, including teaching assistant), financial 
resources (160 968 Euro), logistical resources (adequate spaces for carrying out activities, IT 
resources, etc.). 

The target group was represented by 48 VET trainees, students in the 10th grade at the Technical 
College "George Barițiu" Baia Mare. 

The objectives of the project were: 

1. Obtaining and improving through work / practical activities, the knowledge, skills and attitudes 
specific to the field of Electronics automation in a European environment, transferred and 
recognized across the border through ECVET, in order to facilitate the transition from school to 

 
1INSEE (2020a). 
2For 2020, the data are for the first 6 months, and are provisional. 
3Calculation based on  INSEE data (2020b). 
4INSEE(2020c). 
5INSEE (2020d). 

https://www.georgebaritiu.ro/?p=3952
https://www.georgebaritiu.ro/?p=3952
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working life; 

2. Encouraging participants to accept the idea of mobility as an opportunity for professional and 
personal development and to familiarise them with the conditions of the European labour market; 

3. Establishing sustainable partnerships with foreign institutions that offer professional training, able 
to support the practice of students of the Technical College "George Barițiu" and educational 
mobility, to improve students access to learning and performance in their training. 

 

What are the main enablers? 
The main element that supported the implementation of the project activities was the permanent 
collaboration between the partner organizations in the project: the sending organisation (Technical 
College “George Barițiu”, Baia Mare, Romania), the receiving organisation (CINEL Lisbon, Portugal), 
respectively the intermediate organisation (Casa da Educacao, Lisbon Portugal). It also mattered the 
support of the school management and access to technology. 
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What are the main barriers encountered?  
No obstacles were encountered in the organisation and implementation of the project. 

What are the main achievements?  
The effects of the project implementation were both tangible (measurable) and intangible (non-
measurable). 

Among the tangible effects: 

• For all partitipants: Europass mobility certificates, ECVET learning agreements, quality 
commitments, Portuguese language certificates, and certificates of participation in an 
international internshipsigned by CINEL 

• an ECVET Memorandum of Understanding concluded with CINEL 
• an international partnership with the Casa da Educação 
• labor protection equipment provided to participants, in the category of "people with 

reduced opportunities" 
 

Among the intangible effects: 
• professional development of participants by acquiring learning outcomes in the context of 

participation in international internships; 
• development of  linguistic, cultural, civic and social skills 
• personal development of participants by experiencing work and living abroad for 3 weeks 
• increasing the level of social inclusion of participants from disadvantaged backgrounds, 

considered "people with limited opportunities" 
• gaining experience of teachers involved in project management, in the use of ECVET tools, in 

mentoring and monitoring VET trainees participating in international mobility 
• developing IT skills, skills to use online platforms (OLS, Mobility Tool +), both for students 

and for teachers in the project team 
• strengthening the state of the school as a European school, able to develop sustainable 

international partnerships in the field of education and training of young people 
 

The initial objectives of the project were not changed and no unexpected results were reported. 

Sustainability  
The effects of the project implementation were maintained also outside of it, and manifested 
through: 

• increased prestige of the school: the institution renewed its status as a European School, in 
the competition of Erasmus + projects, implementing a new mobility project this year; also 
has fully implemented its school planning for 2019-2020 

• high rate of graduation on the  practical training modules, 
• increasing the involvement of students in school promotion activities (volunteering, 

participation in competitions, projects, extracurricular topics, etc.) 
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Transferring the practice  
The main transferable element of this project refers to increasing the quality of practical training 
hours and training courses, and is related to the educational process itself, within a frame of an 
educational institution with a technical-professional profile. 

Another element, transversal, refers to the capacity of collaboration between the participating 
organisations. 

Given that it was a transnational project, the transferable elements are not limited to a national 
context. However, expertise is needed in the implementation of mobility projects and in the use of 
the ECVET system. 
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Project: Do you speak Culture? - Appreciate Diversity to integrate culturally 
diverse students(Erasmus+, KA219 Project)– international mobility 

Introduction and context:  
Gistesti Secondary School was founded in 1963 and it situated in a 
suburb of Pașcani, a municipality in the North-East of Romania. In 
September 2016, the school merged with Sodomeni School and 
they now function as one school with two different locations. The 
school comprises primary classes and secondary classes.  The 
teaching staff consists of 10 primary school teachers, 20 
secondary school teachers, a head teacher and a deputy head 
teacher, all working full-time. There are 400 students (180 in 
primary school and 120 in secondary school), aged between 6 and 15. The great majority of them 
originate from disadvantaged families: 20% of their parents live under subsistence level, about 5% of 
the total number of students are of Roma ethnicity and about 30% of the students have families 
working abroad. The students have different learning styles, some need help with learning, and 
others achieve outstanding results in school competitions.  

One of the main challenges of the school is the high percentage of pupils at risk to leave school with 
only lower secondary education or less. The community also faces a reverse migration phenomenon: 
the remigration of the Romanian students. Currently there are 15 students (out of the total number 
of 400) who studied abroad, in countries like Italy, Greece and Spain and have come back home with 
their parents. The students encountered difficulties in readjusting to the Romanian education 
system in what concerned the language, the level of difficulty of the school subjects, peer problems, 
low self-esteem.  

The project took place between 2017-2019, and it involved secondary students but also teaching 
staff from Slovenia, United Kingdom, Italy, France and Romania. 

The project aimed to use integration as a vehicle for highlighting the differences between groups of 
people, cultures and social classes and how it can serve to reinforce group identity, inviting the 
integration of others, but also at exploring the principles behind equal opportunities and inclusion to 
work together for an Inclusive Education. Where there are pupils of foreign origin and migrants in 
participant schools, this partnership will give them the opportunity to improve their integration and 
mix civilizations to walk the path of interculturalism.  

This project also aimed to raise a consciousness regarding existent vulnerable groups and the means 
of creating measures in order to attain a higher level of social inclusion in our society through 
education. Moreover, the project also aimed to increase the knowledge of equal opportunities, 
explore the principles behind equal opportunity and inclusion, provide practical tips and share best 
practices about how to work together for an inclusive Education, making students and teachers 
familiar with different learning and teaching styles. 

Brief outline of the activities carried out.  
The main stages and temporalities of the project were: 
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• The preparatory visit from Romania, between October 16-18, 2017, which was attended by 
the representatives of the four partner schools and the project team of the Gîștești 
Secondary School. 

• The first mixed mobility, consisting of two teachers and four students of the Romanian team, 
in Italy, with the theme “At school ... all together!” (7 days).  

• ”Intercultural Week” - May, 2018, in which the partner schools presented the materials 
made so far, including the presentation of the cultural and national specifics of both the 
countries participating in the project and the migrants studying in these schools. 

• The second mixed mobility, consisting of two teachers and four students of the Romanian 
team, in France, with the theme “Sport as means of integration”, in September 2018 (7 
days). 

• The third mobility - meeting of the teaching staff involved in the project: Transnational 
Conference on Pedagogy and Good Practices “An opportunity to learn from each other the 
different ways we are effective as teachers” - January 2019, United Kingdom (5 days). 

• The last mixed mobility of the project (two teachers and four students of the Romanian 
team) in Slovenia, with the theme “Honour diverse families” from May 2019 (7 days). 

• Overall, 4 students from each country lived for almost a week within families from Slovenia, 
Italy and France (each student was coupled with one family). This helped them a lot to 
understand the culture from the inside, sharing the whole life of that family. 

Through the activities carried on, a focus of the project was the use of innovative methods like 
video-conferencing, skyping, digital pictures and film presentations, podcasts, poster presentations, 
newspaper on line, CLIL methodology during the project, but also the following teaching methods: 
case study, problem solving, discussion and argument, tutorial, cooperative learning. 

 

What are the main enablers? 
 
The school had access to the needed technology, to a multimedia laboratory, and there was always a 
concern at the management and teaching staff level for the development of the school, for 
establishing collaboration with other schools, for the exchange of good practices, and for learning 
from other school systems. 
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What are the main barriers encountered?  
• The low level of English, this involving a lot of additional training for the project, working 

with pupils to enrich their language abilities; 
• Difficulties to adapt to cultural and social differences, taking into account the lack of 

experience from pupils past regarding cultural exchanges and that they previously hadn't 
been in contact with people from other countries (examples: children had to take slippers to 
Slovenia, including in school, which it is not common at all in Romania; sometimes pupils 
participating in the exchange had to adapt to the precarious conditions of the families they 
were staying with during the exchange teachers had to work with them in this regard);The 
teachers had to be always there for students, explaining and counselling them, trying to 
maintain a balance in their behaviour. 

• At times, the national coordinator of the project needed more support from school 
management and other teaching staff. 

What are the main achievements?  
Some of the Romanian students (5 out of 12) involved in the project and who participated in the 
mobilities come from economically deprived families or from families whose parents work abroad. 
For most of the students this project was the first opportunity to visit a foreign country and to come 
in contact with another culture. 

The secondary students who were not directly involved in the mobilities participated in all the 
activities ranging from logo contest to International Week and all the dissemination activities. All 
school teachers and students were involved in organising the Transnational Project Meeting in 
Romania (16-18 October 2017). The students’ parents who participated in the mobilities made all 
the preparations necessary to ensure the success of the visits. The teachers who participated in all 
the disseminating conferences benefitted from the information related to different school systems 
and teaching methods and exchanged experience on how to work with Romanian emigrants. 

The expected impact on the participants was to open to knowledge and understanding of the 
processes that have generated their own and others' cultures. They stimulated the discovery and 
understanding of owning and sharing common values and improved cooperating practice for work to 
be shared with European students. They also improved their knowledge of the English language. 

Moreover, the participants encouraged integration and the creation of a network among European 
partners as a part of the project. They strengthened the links among the partners, encouraging the 
continuation of the activities in successive stages to the project duration. They were more self-
confident and more knowledgeable of the lifestyle and education in partner countries by seeing that 
the problems they encounter in the host country were similar to other students from other 
countries as well. Moreover, the project represented an opportunity for local students to reinforce 
their knowledge about their own culture, when regarded from the visitors’ perspective. The students 
developed their language and digital skills as well as their teamwork abilities. Cooperation between 
schools has also given a European value to teaching. After this project, participants created some 
group activities, named “moments of acceptance”, where everybody confirmed the values learned, 
such as respect for others regardless of their social origins or cultural beliefs. During the short-term 
exchanges, partners emphasised these moments as inspiration for future projects or as a collection 
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of perspectives. Participants promoted a multicultural school based on peace, tolerance and 
education for humanity values, to strengthen active citizenship among ethnic minorities. 

Participants analysed future projects for the involvement of migrant/emigrated students and related 
this project to the life experiences of others. 

The exchange of teaching methods between teachers added up to a common European way of 
teaching and, at the same time, took the place of traditional teaching methodology. Teachers 
determined what the best approaches for working with a multicultural class are so that they could 
be more open to the needs of their students and not be judgmental of them. The project offered the 
teachers involved in the project the experience of using and exchanging different teaching methods 
and provided the knowledge and understanding of partner countries’ educational system in both 
content and assessment. Moreover, working in a language other than their mother tongue offered 
them the opportunity to better understand the problems their students coming from different 
cultural backgrounds encounter. 

The exchange of information between students added value to the project. They communicated 
each other's knowledge and discussed their research work.  

The high school partner from the United Kingdom stated that:”The recession is biting hard in North 
Staffordshire and within the last 10 years we have seen a dramatic reduction in the number of 
children who are able to pay for school visits abroad. Many of our traditional Educational visits 
(skiing, Battlefields, Berlin etc.) are being either combined with other schools to make them viable or 
being cancelled. Many of our families do not have sufficient funds to spend on school visits. 
Erasmus+ therefore offers a wonderful opportunity for everyone to take part in transnational 
events, regardless of their income. Having chosen home-stays to accommodate students even more 
can become involved. Additionally, we have 10% of students that are disadvantaged (Pupil Premium) 
therefore will ensure the same (or higher) proportion of students will be involved in the 
transnational conferences. Financially disadvantaged students, with no experience at all of the 
reality existing out of their native towns and villages and with no idea of life in a different country. 
The only contacts they have experienced within international relationships come from the other 
school projects, clearly an essential resource of cultural awareness.” 

The project contributed to the improvement of the school climate and the development of the 
openness and cooperation with schools from other countries. By learning from other school systems 
there has been an opportunity for introducing new teaching methods and approaches. 

Furthermore, the project increased the support and involvement of family members in school life as 
well as the support of other stakeholders: local and regional and national authorities, parents; 
associations, businesses, etc. 

Sharing experiences during the preparation of the activities or during each mobility brought students 
and teachers together and this resulted in more self-confidence for students in what concerns 
addressing to teachers and asking for help whenever necessary. 

The local newspapers and television were informed about the project and this encouraged other 
schools to carry out a similar project. 
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The project was introduced in different inter-school meetings, to the other local schools, to the local 
Municipality and the local authorities. 

An e-book containing the produced works concerning the project was created and distributed in 
order to encourage all the schools to strengthen the normal educational offer attending 
transnational meetings and updating their knowledge. 

Sustainability  
 
The British school integrated the work from this project into their Prevent Strategy, a national 
initiative to protect children from radicalisation and extremism. 

Students from Romania are still in contact with their peers from other countries, so they have 
learned more and more about other cultures, they have improved their language skills, and they 
have become involved in other European project during high school, being more open and more 
courageous. 

The children were delighted; they liked the experience and are much more open. 

One of the students has been keeping in touch with the Slovenian family at which she has stayed 
during the exchange and has exchanged visits with this family and her peer after the project ended. 

Transferring the practice  
 
All the activities of the project could be replicated, the experience of the project could be used to 
show other students how important it is to be involved in such a project, to find similarities between 
countries, tradition, to become more tolerant and understanding towards the fact that, while we are 
very diverse, we also have a lot in common. 
 

 

  



60 
This project is funded with the support of the Erasmus+ Programme of the European Union. 
This publication reflects the views only of the author, and the commission cannot be held 
responsible for any use which may be made of the information contained therein. Erasmus+ 
/Grant Agreement 2019-1-UK01-KA201-061960 

Project “Social Inclusion through integrated services at community level”, 
specifically the component “QIE - Quality inclusive education / Developing 
capacities and support for the selected schools” –national mobility 

Introduction and context:  
The project “Social Inclusion through 
integrated services at community level, 
Component Developing capacities and 
support for the selected schools” was 
implemented with the support of the 
Romanian Branch of UNICEF. The project was deployed in 45 rural and urban communities in the 
Bacău county. The selection of the Bacău county for the delivery of the intervention was realised by 
the UNICEF based on a set of criteria including: school participation, school results from the National 
Evaluations, social and economical conditions. 

The communities included in the project are generally facing: high rates of unemployment; a lack of 
investment and therefore a lack of jobs; migration; children left in the care of other relatives as their 
parents migrated for work; a negative attitude towards education; and low level of family education. 

Brief outline of the activities carried out.  
 
The project activities were implemented from September 2015 – June 2019, over 4 school years. 
Initially, the intervention was planned for two years, but the findings indicated a need for a two year 
extension in order to obtain the expected results. Therefore, the intervention addressed overall a 
whole cohort of students. 

Necessary resources: 

- Human resources: 
o Trainers for the components of: management, education methodology, parents 

counselling 
o Monitoring experts 

- Material resources: financial resources for issuing micro grants to the schools 

Target Groups: 

o Students at risk of truancy and early school leaving, from socially and economically 
disadvantaged communities  

o Teachers from the schools involved in the project, working with students in risk of 
truancy and early school leaving 

o Parents of students at risk of truancy and early school leaving 

Objectives: 

- Developing the managerial competencies of the managing school team in order to support 
students participation in the education process 

- Developing the professional competencies of teachers to promote activities of curricular 

https://www.unicef.org/romania/quality-inclusive-education-package
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adaptation (differentiated learning, adapted to the students specific) 
- Developing and delivering parental activities to help them understand and encourage their 

children to attend school.  

The project finished in 2019. 

What are the main enablers? 
 
Elements that have supported the implementation of the activities: 

- Training sessions for head teachers, teachers and school counsellors 
- Micro grant projects (between 5,000 – 15,000 lei) implemented annually by the schools 

(financed by the project) 
- Monitoring and advice for implementing the activities  
- Promoting success models in the communities 
- Training the parenting trainers  
- Organisation of the Contest “The Joy of Learning!” which documented the project activities 

through photos and promoted success practices 
- Interschool visits (the project schools have visited schools with high school results, with 

actions considered good practices, among the schools involved in the campaign “Come to 
school!” – the previous intervention to Bacău). 
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What are the main barriers encountered? 
  
Obstacles and their overcoming: 

- The negative attitudes of students and parents towards the school. These have been 
overcome through counselling sessions with the parents and the students (working in pairs 
parent-student or in mixed groups parents-students) informing them of the benefits of 
attending school 

- The limited competencies of the teachers to work with disadvantaged students. These have 
been overcome through training sessions for developing the competencies to curricular 
adaptation  

- Fluctuation on the school position of the head teachers. These have been overcome by 
training and informing the head teachers in small groups or individually on the following:  
reviewing the Institutional Development Plan and the Operational Plan ; issues related to 
school quality assurance ; planning and implementing project activities at school level ; 
collaboration with other schools ; and sharing experiences and good practices within the 
project. 

- The limited capacity of the schools to identify the real needs encountered, regarding the 
students at risk of truancy and early school leaving. These have been overcome through 
training sessions, informing them about the specific category of students at risk of truancy 
and how to prevent is, as well as through tools for identifying and monitoring them 

Here are the results of the research implemented throughout the project implementation. 

The school attending rates for disadvantaged students at risk of early school leaving against the 
socio-economical situation of their families  

 

The most important factors responsible for School failure are: student lack of interest and low 
motivation, negative attitude of family towards school, incomes at the limit of subsistence, 
involving frequently the child in household in lucrative activities, lack of minimal conditions to 
study at home, low participation in extracurricular activities, inadaptation to the school live and 
low communication, parents left abroad for work, insufficient adapted learning environment to 
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the needs of the students. 

On the other hand the school success factors include: systematic knowledge of the main risk 
factors, competencies developed by the teachers within the project, involvement in 
extracurricular activities, better communication, better involvement in the learning activities, a 
positive attitude from the family members, remedial learning activities, improving study 
conditions at home. 

The school results of the students in risk of early school leaving against the socio-economical 
situation of their families. 

 

What are the main achievements?  
 
Impact on: 

- Students: increased school participation, improved school results (including at National 
Evaluations) and better involvement in the extra-school activities (including at the summer 
school) 

- Teachers: learning activities adapted to the needs of the students, educational materials 
adapted to the specific profile and learning needs of students at risk of truancy and early 
school leaving 

- Parents: better collaboration with the school, increased number of parents which have 
responded to the schools` demands 

- Community: improved collaboration with institutions from the local community  
- School: equipped with the necessary resources, involved in the writing and implementation 

of projects with national and European financing 

Sustainability  
 
The schools involved in the project had good results and have been included in a new intervention 
regarding supporting the transition from the lower secondary education to the higher secondary 
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education.  

Transferring the practice 
  
The model can be adopted, implemented and multiplied in any socially and economically 
disadvantaged community. There is a need for trainers that should be skilled in curricular adaptation 
and in adapting the tools to the socio-cultural context of the area in which the intervention would be 
transferred. 
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Non-partnership countries 

‘Royal Chance or Come and Work in England’ and ‘Royal Chance II’ projects – 
Czech Republic – international mobility 
Introduction and context:  
 
The ‘Royal Chance or Come and Work in England’ project ran from 2016 to 2018 and inspired the 
‘Royal Chance II’ project, which is continuing the work of the first project and is running between 
2019 and 2021. Both projects are coordinated by Euroface Consulting from the Czech Republic and 
are co-funded by the European Union. 

Both projects aim to provide internships in London to unemployed and undereducated 18-30 year 
olds from the Czech republic so that they can gain valuable labour market skills and go on to find 
work.  

Brief outline of the activities carried out.  
 
The project started in 2016 and ran until 2018. However due to its success it led to the project 
continuing in 2019 – 2021 through the ‘Royal Chance II’ project. The projects aim to provide 
unemployed 18-30 years old with international work experience to boost their CV and help them to 
gain valuable labour market skills to help them find a job, as well as improve their English. 
Participants also need to have a low educational level. For the first project those who hadn’t 
succeeded in secondary school and were unemployed and registered as a jobseeker for 6 months or 
more were eligible. For the second project those with only elementary education were eligible with 
no restrictions on unemployed length, but those with high school qualifications needed to be 
unemployed for at least a year.  

The goal of the activity is to provide participants with employability experience to help them gain a 
job when they return. Each round of the project sees groups of 4-8 individuals travel to London for 8 
weeks of 30 hour per week placement. Before travelling to the UK, the groups undergo 3 months of 
preparation workshops held once or twice a week to boost their English language skills, to learn 
about adapting to a different culture / life in London, and to discuss their placement with a job 
advisor. The kinds of internships available are completely dependent on what the participants 
wishes to gain experience in, therefore a wide range of employers have been involved in the project 
including: a nursery, a café, a plumbers, an advertising agency etc.  

A member of Euroface accompanies the participants to London and helps them navigate the city, 
settle into their new accommodation, learn the transport routes to their work placement and 
introduces them to Czech speaking mentors who will provide all participants with a social 
programme. In addition to working, the project allows participants to explore the culture of the UK, 
providing both work and life experiences. Czech speaking mentors arrange for a meal each Friday 
where participants can socialise and talk about their past week, as well as arrange for weekend 
activities to take place such as visiting to coast. A member of Euroface also comes to visit the 
participants 2 weeks after arrival to ensure that they are settling in well and to help with any issues.  

After the 8-week placement, all participants are then supported with counselling and training until 

https://www.euro-face.cz/clanky.php?id=93&nazev=KRALOVSKASANCE&ukonceny=1&tabulka=projekty_en
https://www.euro-face.cz/clanky.php?id=146&nazev=KRALOVSKASANCE%20II&ukonceny=0&tabulka=projekty_en
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they get a job or enrol in an educational course.  

What are the main enablers? 
 
There are multiple elements that support the programme but 4 main enablers were identified.  

Firstly, working with and the cooperation of job centres to help find participants for the project has 
been very important. Job centres advertise the project to their clients and provide participants to 
take part in the training. Euroface found that similar projects organised by other organisations 
struggled to gain participants, as job centres weren’t involved in the project.  

Secondly, having 2 UK partners organising the placements allowed for a wide range of placement 
types to be found to suit each participant of the project, giving them relevant work experience to 
start their career.  

Thirdly, all expenses are covered by the project, which ensures that participants aren’t excluded 
based on their financial circumstances, providing all job seekers with the opportunity to participate 
in the project. Accommodation is provided, travel is paid for (both to and from London and within 
London itself), all cultural / social activities are paid for and a daily allowance of £45 is provided for 
food and any other expenses.  

Finally, a holistic view is taken to the whole experience, so although it is primarily a work experience 
project, additional activities and support is provided to ensure that the whole experience is 
beneficial to participants to help them develop professional, social, and personal skills (such as living 
alone, cooking, laundry, navigating a city, learning a language). It is this dual aspect that makes the 
project so successful. 
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What are the main barriers encountered?  

The main barrier in the past year has been the impact that COVID-19 has had on the project and the 
organisation of activities. As a result the group sent in January 2020 needed to come back early in 
March before travel restrictions were implemented. In addition the group sent in October 2020 
could not have an accompanying member from Euroface stay with them for the first week or visit 
them after 2 weeks due to the mandatory self-isolation period, however a house was rented for 
them all to share outside of London so that they didn’t need to isolate alone. As well as affecting the 
mobility itself, the fear of COVID and being away from home led to one participant cancelling 2 
weeks before the mobility was supposed to start, however a replacement was quickly found.  

Currently the project is trying to recruit participants for Spring 2021, but the current pandemic 
situation is making the search for participants difficult.   

What are the main achievements?  
 
Each project engaged (and will engage for Royal Chance II as it is still in progress) twenty 18-30 years 
olds, providing them with work experience opportunities in the UK. All participants gained valuable 
work experience, improved their English as well as their confidence and awareness of what they 
would like to do in the future. The original goals and plan were delivered, with a few minor changes 
to accommodate for COVID-19, but this did not impact the goals of the project.  

The Pre-programme helped all participants learn about how to act in an unfamiliar international 
environment and communicate in English, preparing them for the 8 week placement. Whist on the 
placement, as well as gaining work experience and learning English in a native environment, they 
also learned a lot about the UK through the cultural programme developed by the mentors. This 
gave them a better understanding of another culture and different working patterns.  

Upon returning, around 80% have found successful employment, for example one participant now 
has her dream job of working with the police, and others have gone on to pursue further training. 
The multicultural element of the international exchange also provided participants with the 
confidence to move outside their local areas – one participant moved to Prague, the capital city, to 
pursue his career and another moved to Germany to pursue his. It also provided participants with 
links in the UK and some have returned to the UK for work – it is much easier to move to an area 
when you already know a few people and employers. The confidence gained from the internships in 
the UK gave them the confidence to pursue these opportunities.  

Sustainability  
 
The first project inspired a second project, Royal Chance II, which followed the same structure and 
methodology, providing even more people with access to international work experience. Due to the 
success of both projects, Euroface would like to run another in the future, however the uncertainty 
of Brexit may impact if this would be possible.  
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Transferring the practice  
Similar practices could be transferred to other national contexts as the idea itself is quite simple. 
However, the main strengths of this project which makes it successful, and therefore resources 
needed, is that there are strong links with the job centres, partner countries within the UK to 
organise the placements, the fact that everything is paid for by the project and recreational activities 
included to make the whole experience beneficial. This requires a lot of organisation and funding.  
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‘Auswärts Zuhause’- ‘feeling home, away from home’ programme– Germany 
– international mobility 

Introduction and context:  
 
The  ‘Auswärts Zuhause’ programme , which translated 
means ‘feeling home, away from home’, involves activities 
targeting ‘Jugendwohnen’ (living for young people) in 
Germany, by offering housing facilities specifically for young 
people between 14-27 years and also supporting them with food and social education workers. The 
programme, funded by the Federal Ministry of Labour and Social Affairs in Germany, the European 
Social Fund (ESF) and the Federal Employment Agency in Germany, promotes mobility and aims to 
support young people moving to new cities, helping them with their daily life, getting in touch with 
others, finding an apprenticeship/job and organising free-time activities.  The headquarters of the 
Federal Employment Agency (BA) maintains an interface to political bodies at European level. The 
European Representation of the Federal Employment Agency has been the central link between the 
European Union (EU), its institutions and the Federal Employment Agency for more than 10 years. 

According to the Federal agency for work, Germany (Bundesagentur für Arbeit, BA 2020 Moving 
forward, Special Edition, Skilled Workers for Germany-Interim Balance and Forward Projection), 
young people leaving school without qualifications have poor prospects on the vocational training 
market. Only about one in five of those who leave school without qualifications find an 
apprenticeship afterwards. Reducing the numbers of school leavers without qualifications is therefore 
a major factor in securing skilled workers. In fact, the proportion of young people in Germany who left 
general education without qualifications fell to around 6 % between 2009 and 2013. This corresponds 
to a reduction of one fifth. In spite of this, there were still almost 50,000 young people who left school 
without qualifications in 2013 (SOURCE: Statistisches Bundesamt, Germany 2014). Pupils with a 
migration background are particularly at risk of dropping out. The number leaving school without 
qualifications is almost twice as high as for young people without a migration background. However, 
the main reason for this is not the migration background as such, but the socio-economic background 
of many immigrant families in Germany. The parental home plays a significant role here. The better 
educated the parents, the less likely their children are to leave school without qualifications. This 
applies to all sections of the population. Should Germany succeed in reducing the number of school 
drop-outs by 20 % from 2020, it would pave the way for a total of around 75,000 young people to 
start a career as a skilled worker by 2030. With a 40 % reduction in the drop-out rate, over 150,000 
young potential skilled workers would be available. 

Through intensive cooperation and the active integration of additional network partners – in 
particular schools – official services dealing with the start of work are made considerably more 
accessible for many young people. For example, discussions are held in joint case-conferences and 
decisions are made on which assistance young people need most, and on what legal basis. In doing 
this, youth employment agencies have decentralised decision-making and organisational competence. 
At present, most youth employment agencies concentrate on young people in need of support. Above 
all, cooperation in the youth employment agencies has an impact on prevention, when young people 
are supported through the transition from school to work in a coordinated manner. The intention is to 
develop youth employment agencies into standard institutions open to all young people. 

https://auswaerts-zuhause.de/
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Germany, about 150,000 training contracts are terminated prematurely every year. This affects one in 
four new contracts. Termination of a contract does not always mean a complete break with 
vocational training: about half of the young persons involved soon start new training, or a further 
education qualification, e.g. at university. A change can be the sensible way to correct a wrong 
decision. However, the other half of this group of young people – what would amount to 75,000 
potential skilled workers annually – remain without any vocational qualifications for an initial period 
after dropping out. All regions in Germany are affected by this problem, as well as by the 
comparatively high number of school drop-outs. The challenge is particularly large in craft trades: 
here, one in three contracts is terminated prematurely. The figure for industry and commerce is over 
one in five training contracts. If the drop-out rate is lowered by 10 % to the level of 2009, or even by 
20 %, between 70,000 to 140,000 trained young people could be additionally available in on the 
labour market. 

Brief outline of the activities carried out.  
 
‘Auswärts Zuhause’ offers the following facilities for youth: accommodation, meals and socio-
educational support for young people between 14 and 27 years of age who are in school and 
vocational training, more than 500 youth residences provide furnished single or double rooms, which 
are used by more than 200,000 young people every year. Individually tailored support helps the 
young people to come to terms with their new everyday life, to find contact with other people and to 
successfully master the training / everyday professional life.  

The aim of the initiative is to improve the transition from school to the world of work, to better 
interlink funding instruments from the federal and state levels and to secure the next generation of 
skilled workers. The career start-up support is funded by the Federal Ministry of Labour and Social 
Affairs in Germany, the European Social Fund (ESF) and the Federal Employment Agency in Germany. 

While having democracy and active participation as the basis of their work the ‘Auswärts Zuhause’ 
programme welcomes young people from different regions and countries of the world, regarding 
cultural and religious diversity as a welcome asset while actively campaigning against xenophobia, 
intolerance and violence. The programme also stresses the importance that the offered youth 
residences are places of learning for intercultural encounters and multicultural competence. There 
are youth residences almost everywhere in Germany. At over 500 locations, they offer 
accommodation with educational support for young people between the ages of 14 and 27 who are 
taking part in school or vocational training measures or when they are integrating into work. Various 
youth residences have specialised in different groups of residents (age, gender, length of service, 
etc.). There are various ways of subsidising the financing of a place in a youth hostel. Youth residences 
are an important offer to promote mobility as well as social and professional integration for 
apprentices, technical school students and / or regular school students, students from inter-company 
training centres, young people in connection with measures for vocational preparation and 
professional rehabilitation, young people who need support in connection with measures for 
professional integration as well as for disabled and socially disadvantaged young people. The youth 
residences are places where social, professional and extracurricular learning is encouraged and 
actively supported, while competent staff take care of the residents' concerns by responding to their 
needs in a holistic approach and offering full availability to them for advice and action. 
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Youth residences are competent service providers and partners for: young people and their parents, 
employment agencies, career advisors, ARGEN / job centres, training companies, vocational schools, 
youth welfare offices, education and school ministries of the federal states as well as chambers, guilds 
and companies. 

The programme also includes a career start-up support for young people with personal problems 
graduating from school, helping them finding a suitable job when looking for an apprenticeship and 
during the application process in the first 6 months of training. The main advantage is that these 
offers are free and will help young people further in their career choice. The career start-up support is 
part of the joint initiative “Education Chains” of the Federal Ministry of Education and Research, the 
Federal Ministry of Labor and Social Affairs and the Federal Employment Agency. The aim of the 
initiative is to improve the transition from school to the world of work, to better interlink funding 
instruments from the federal and state levels and to secure the next generation of skilled. 

What are the main enablers? 
 
Pedagogical specialists are contacts and intermediaries for young people, training companies, 
vocational schools and family members. They support the residents through educational, leisure and 
sporting activities 

Students can ask the administrator at their school what career guidance offers there are available and 
whether the Federal Employment Agency's measures are planned for their school. The career 
counsellor will support them from career orientation and career choice to the search for a training 
place and application. To do this, students can make an appointment for a personal consultation and 
specifically discuss their wishes and ideas and work out solutions. At many schools, students can also 
find career start-up guides. They also offer help, for example, to find an apprenticeship position or to 
write applications. Your advantage: These offers are free and will help you further in your career 
choice. 
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What are the main barriers encountered?  

A nationwide query via the AUSWÄRTS ZUHAUSE forum, in which 90 houses took part, confirms that, 
due to the COVID-19 pandemic, since the school closings, around 60 youth dormitories across 
Germany have recorded a weekly loss of income of over 900,000 Euros due to the lack of occupancy, 
especially with block students. 

High losses are still expected up to the end of the year 2020, because despite the resumption of 
school operations, the usual occupancy of the dormitories cannot be achieved for safety reasons and 
due to cancellations. 

A political solution must now be found for the affected institutions. Nationwide, it is not only about 
accommodation options for block school students, but also about safeguarding and maintaining 
quality standards for youth dormitory places within the framework of child and youth welfare. 

What are the main achievements? 
  
On October 26th, 2020 a statement was submitted from AUSWÄRTS ZUHAUSE on the draft bill for a 
law to strengthen children and adolescents (KJSG) to the Federal Ministry for Family, Seniors, Women 
and Youth. This proposes to anchor “socio-educationally accompanied youth living” as a technical 
term and to formulate the previously non-binding regulation on youth living as a more inclusive one. 
In addition, AUSWÄRTS ZUHAUSE takes up investment cost funding, better funding opportunities for 
full-time school-age trainees and educational funding in youth housing as important aspects for 
securing the future and further development of youth living. 

Sustainability  
 
With further support from the Federal Ministry of Labour and Social Affairs in Germany, the European 
Social Fund (ESF) and the Federal Employment Agency in Germany, the programme is due to continue 
indefinitely. 

Transferring the practice  
Being primarily funded through the ESF, the model could be potentially transferred to other European 
countries, as long as national governments and other providers support it as well. 
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Euro-Quest – National Centre for Guidance in Education– Ireland – 
international mobility 

Introduction and context: 
 
Developed by NCGE / Euroguidance Ireland and formally launched in 
2020, Euro-Quest is a free-to-use programme for Irish secondary 
schools promoting educational mobility. This programme is designed 
to be integrated into the Irish Transition Year (TY) curriculum* 
through Guidance and to link with other subjects using Europe as the 
common theme.  
 
It is an online, classroom-based resource; comprising of 4 x modules 
and a pre-and post-course student survey to measure the learning experience and outcomes. 

 Module1 – An overview of the European Union and an exploration of what it means to be an EU 
citizen, including the right to travel, study and work in other EU member states 

 Module 2 – An exploration of opportunities to study abroad – including Erasmus+, undergraduate 
studies in European universities (including courses taught through English) and the availability of 
funding supports 

 Module 3 – Preparation for a period of learning mobility - understanding culture and diversity, tips for 
studying abroad including making friends, dealing with homesickness and language acquisition 

 Module 4 - Students are invited to complete a Careers Interest Assessment and research courses 
which interest them. Students are encouraged to research potential destinations, gathering 
information on the educational and cultural settings in different countries; individually or in groups - 
and present their findings 

Accompanied by a Student Workbook and Whole School Guidebook; Euro-Quest can be delivered by a 
Guidance Counsellor in collaboration with the ‘Transition Year Coordinator’, or as part of a team of 
teachers who work together with Europe as a cross curricular theme. 
 
It has been demonstrated that students who spend time abroad are more adaptable and flexible, able 
to adjust quickly to different work environments, are often more employable and receive higher rates 
of pay. Euro-Quest ultimately aims to assist in increasing the number of Irish learners who choose to 
study or complete training in Europe. 
 
*TY is the programme in most schools in 4th year in post-primary school. As the first year of the senior cycle, 
there are no formal state examinations and schools can provide the programmes / modules they consider 
appropriate for their students (along with the core curriculum). All TY Students attend work experience, and 
some schools provide opportunities to travel 

 
Brief outline of the activities carried out.  
 
In 2015 NCGE / Euroguidance Ireland designed a Continuing Professional Development (CPD) module 
to support Guidance Counsellors in developing the skills they need to support learners in their quest to 
study, work or volunteer abroad. This online course explores the process of mobility preparation, 
induction and re-integration and contains resources that assist the Guidance Counsellor in 
empowering students to make informed choices about learning mobility. 

https://euro-quest.ie/
https://www.education.ie/en/Schools-Colleges/Information/Curriculum-and-Syllabus/Transition-Year-/Transition-Year.html
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The success of this module prompted a request for further resources. Guidance Counsellors who had 
completed the MGC module found it stimulated their interest in finding out more. Amongst feedback 
was a request from them that the topic of mobility guidance might be developed into a unit of study 
made available directly to learners. The Euro-Quest programme is a result of that feedback.  
 
Initial internal ICT and content development work commenced in 2016 and Euro-Quest was then 
piloted in two phases: 
 
1. The dispatch and completion of a 'Euro-Quest Development Survey' and coordination of focus 
groups with 23 schools. These 2 x initiatives sought initial Guidance Counsellor / teacher feedback on 
the proposed online resource and Student Workbook  
 
2. Testing the resource directly with learners in 15 schools across Ireland over the academic year 
2018/2019. These 15 piloting schools were located across 11 Irish counties and represented amid of 
school types including DEIS (a national programme, classifying schools, aimed at addressing the 
educational needs of children and young people from disadvantaged communities), voluntary 
secondary, community, mixed and single-sex, and fee paying; with small and large school populations 
in urban and rural areas. In-school coordination was undertaken by designated 'Euro-Quest Leaders'. 
 
In facilitating schools, the pilot course materials were provided through two dedicated pilot webpages 
(one for staff and one for students) and included access to the (draft) online modules alongside a 
(draft) downloadable student workbook and (draft) staff guidebook. Accompanying planning and 
evaluative surveys were also integrated. In order to provide support to the schools participating in the 
pilot, NCGE / Euroguidance Ireland coordinated with the schools to provide an ‘informal support visit’. 
There were visits to each of the 15 schools to meet with Guidance Counsellors, TY Co-coordinators, 
subject teachers (if appropriate) and students. These informal support visits provided an opportunity 
for the schools to discuss what they felt was and was not useful, elements that were easy and difficult 
to use, and any issues in delivery such as IT factors etc. They also provided a platform for schools to 
share learner’s opinions of Euro-Quest as well as discuss delivery methods, some of which had not 
been initially considered. - Full Pilot Report 
 
Following the completion of both pilot phases, Euro-Quest was further restructured, and refined, and 
new material added to meet the needs of the students and staff. It was formally launched to all 
schools in January 2020. 

What are the main enablers? 
 
NCGE hosts the Euroguidance Centre in Ireland which is part of the Euroguidance network of 42 
centres in 34 countries across Europe promoting educational mobility - helping Guidance Counsellors 
and individuals to better understand the opportunities available to European citizens throughout 
Europe. The experience and exposure of working within this Network facilitated a level of internal 
expertise in the development of this resource. 
 
In a national context, additional motivation and compatibility is provided through Euro-Quest’s 

https://euroguidance.ie/sites/default/files/090919%20Euro-Quest%20Pilot%20Report.pdf
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integration under existing themes within the NCGE Whole School Guidance Framework (2017). A 
school guidance planning document that is utilised nationally, intended to support schools in meeting 
the requirement of the Education Act (1998), for schools to provide ‘access to appropriate guidance to 
assist them in their educational and career choices’.  

 
NCGE / Euroguidance Ireland was already experienced in the delivery of online programmes (CPD 
module mentioned previously amongst others) and was in an existing contract with an ICT provider 
who could facilitate the technical (online) requirements of the new resource. 
 
During the preliminary phase of piloting, NCGE / Euroguidance Ireland also sought feedback from 
other relevant external stakeholders; for example, meeting with the International Office of one 
University to discuss the ideas and content of the programme. In this context, Euro-Quest was viewed 
as a valuable medium to encourage students to think about educational mobility in higher education, 
while still in post primary school. 

 

https://www.ncge.ie/resource/ncge-whole-school-guidance-framework


76 
This project is funded with the support of the Erasmus+ Programme of the European Union. 
This publication reflects the views only of the author, and the commission cannot be held 
responsible for any use which may be made of the information contained therein. Erasmus+ 
/Grant Agreement 2019-1-UK01-KA201-061960 

What are the main barriers encountered?  

The main barriers that students encountered include the fact that most learners had never considered 
learning opportunities abroad before and some did not know that studying abroad was an option for 
them. Some of the key concern’s learners expressed included: distance from home, being out of their 
comfort zone, homesickness, getting lost, the cost of living and accommodation, and not knowing the 
language of the other country. Other possible barriers included: fitting in, adapting to a new country, 
culture and community and adapting to different ways of teaching and of learning. 
 
There was also a difference between the responses from rural and urban schools with regard to the 
time it takes to travel and the distance from home. Psychologically, rural students had increased 
concerns about being away from home and expressed fears that if anything happened, their parents 
would not be able to come and get them quickly, and similarly that it would take a long time for them 
to return if anything happened at home. In rural schools, where financial costs were the primary issue, 
many students who rarely visit Dublin, were the hardest to engage. There was also a noticeable 
contrast in how knowledgeable the students in the fee-paying schools were about the advantages of 
studying in Europe through Higher Education and how this was not so strong in the rural DEIS schools 
in the pilot, where a high proportion of students were intending to do apprenticeships or Further 
Education courses and were not so interested in study periods abroad. 
The guidance counsellors in these schools said that their parents would not encourage the students to 
go to college in Dublin because of the cost and most will go to the local PLC or do an apprenticeship. 
 
One School Guidance Counsellor pointed out that teachers cannot assume that students have access 
to computers at home, nor can many of them print at home. With that point in mind, the Euro-Quest 
suggested class plans and the introductory section of the Guidebook ensured that the ‘flipped 
classroom’ model was offered as optional. For the learners in some schools who do not have access to 
personal devices, there were difficulties in accessing the online Euro-Quest resources. 

 

What are the main achievements? 
  
Staff who delivered the pilot programme noted that they were extremely impressed with the depth of 
Euro-Quest and its variety and flexibility. The fact that it is so adaptable, with the new additions to the 
workbook and guidebook, staff expressed their gratitude that they have enough material available so 
they can cope at short notice in a mainstream classroom if they cannot get access to a computer room. 
They commented that the reflective questions in the workbook fit in very well with the new 
“Classroom- Based – Assessment” system coming on stream in many subjects with the emphasis on 
reflective assignments. Staff also appreciated the multiplicity of choice in the optional questions at the 
end of each key section. Guidance Counsellors who were involved said that much of Module 4 was 
also suitable for learners in Senior Cycle (as well as TY). 
 
As of December 2020, over 1600 students from schools all over Ireland had enrolled. A top line 
analysis of pre-course learner surveys demonstrates that there is currently an initial deficit in the 
knowledge Irish students have regarding mobility opportunities. After completion of the programme, 
feedback through post-course surveys has indicated a positive impact on: 
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 Students’ knowledge of Europe, European citizenship and the mobility opportunities available in both 
in Ireland and Europe 

 Student awareness of the supports available to them when it comes to mobility 
 Students’ knowledge regarding the transferability of skills and qualifications across Europe 
 The development of the key skills of researching, communication and presenting future aspirations 
 Student awareness of the benefits of studying abroad for a period and motivation to do so 

 
When asked if they would recommend the resource to next year’s TY group, over 85% of learners who 
responded said that they would or maybe would recommend the resource. 

 
Sustainability  
 
NCGE / Euroguidance Ireland considered the programme successful. The programme is expected to 
continue indefinitely. 
 
Furthermore, NCGE / Euroguidance Ireland are now giving schools the opportunity to become 
recognised ‘Euro-Quest Ambassador Schools’. Such schools are expected to highlight the study abroad 
opportunities available to Irish students throughout Europe, learn a little more about European culture 
and values and engage with new Europass platform while empowering students to develop valuable 
research and career management skills along the way. The programme provides a framework and 
incentive for schools to raise awareness of the value of mobility. Each school will be rewarded for their 
effort and participation upon completion of the programme and will receive   a   School   Certificate   
to   demonstrate   their   commitment to promoting mobility education and be invited to a formal 
celebration. 

 

Transferring the practice  
 
In its entirety, the programme can be transferred. With Europe as the ‘common theme’ the modules 
and topics covered, and the learner engagement protocols are compatible and / or readily adaptable 
within any national (school) context 

NCGE / Euroguidance Ireland plan to develop a VET adaptation of Euro-Quest to promote Career 
resilience and mobility for learners engaging with VET Programmes. 

In addition, the Euro-Quest programme could be an ideal introductory component to: 

 Erasmus+ activities giving short-term and long-term learning mobility of school pupils 
(activities offering experiences abroad both to individuals and entire classes) 

 Discover EU activities 

 

 

 

 

https://europa.eu/youth/discovereu_en
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